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Books showing Diversity and ABAR subjects we have in our library
-Can | play too? by Samantha Cotterill - Diversity of ability/friends

-It was supposed to be Sunny by Samantha Cotterill - Diversity of Ability/
Autism/Diversity of Color

-This Beach is Loud! by Samantha Cotterill - Sensory issues/Diversity of ability/Diversity
of color

-Nope. Never. Not for me! by Samantha Cotterill (these four books are all from the
same series about dealing with sensory processing.) - Sensory issues/ autism

-Sometimes All | need is me by Juliana Perdomo - Family/Feelings/self-esteem/
Diversity

-The Tantrum that Saved the World by Megan Herbert & Michael E. Mann - Climate
Change/ Rhyming/Diversity

-Mamma and Mommy and Me in the Middle by Nina LaCour - Family/Diversity/
Diversity of Color

-All moms by Sarah Kate Ellis and Kristen Ellis-Henderson - Family/ Love/
Compassion/Diversity

-The Girl who Planted Trees by Caryl Hart - Planting/ Trees/ Diversity

-What's in your Pocket by Heather L. Montgomery - Nature/Diversity of color

-I am Thinking my Life by Allysun Atwater - Concepts/ Self concept/ Diversity of color
-Thank you Neighbor! by Ruth Chan - Friendship/ Diversity/ Multicultural

-Finding Om by Rashmi Bismark - Multicultural/ Mindfulness

-Milk and Juice a Recycling Romance by Meredith Crandall Brown - Recycling

-Friends are Friends, Forever by Dane Liu - Pond Life/ Friendship



-Stacey's Extraordinary Words by Stacey Abrams - Feelings/ Self-esteem/

Determination/ Diversity of color

-A Hundred Thousand Welcomes by Mary Lee Donvan - Houses/Multicultural/Diversity

-Calvin by JR and Vanessa Ford - Gender Expression/Diversity of Color

-Nosotros means Us by Paloma Valdivia - Multicultural/Spanish/ Postry

Cheltenham Elementary School |We Are All Alike...We Are All Different
Lavelle, Kari We Move the World (2 copies)
Fritsch, McGuire, & Trejos We Move Together (2 copies)
Ibrahim, Hudda What Color is My Hijab?

Kim, Jamie Where are You From?
'Larocca, Rajani Where Three Oceans Meet (2 copies)
Fox, Mem Whoever You Are

O’Hair, Margaret

You Are Enough (2 copies)

Thomokins-Bigelow, Jamilah

Your Name is a Song ( 2 copies)

Khan, Hena

Under My Hijab

Reynolds, Peter

The Word Collector (2 copies)

Choi, Yangsook

The Name Jar (5 copies)

Udry, Janice What Mary Jo Shared

Harris, C.M. What If We Were All The Same?
Lukoff, Kyle When Aidan Became A Brother
Deenihan, Jamie When Grandma Gives You A Lemon Tree
Wilt, Joy You're One-of-a-Kind

Collins, Harold Signing at School

Schaefer, Lola Some Kids are Deaf

Coliins, Harold Songs in Sign

Penfold & Kaufman All Are Welcome

Jackson, Ellen it's Back to School We Go!
Walker, Tricia Elam Nana Akua Goes to School




Walker, Tricia Elam

Nana Akua Goes to School

Freeman, Mylo

Princess Arabella Goes to School (3 copies)

Ancona, George

Ricardo’s Day

Paul, Miranda Speak Up

Woodson, Jacqueling The Day You Begin (2 copies)

Wing, Natasha The Night Before the 100th Day of Schoaol

Hubbard, Rita lorraine The Oldest Student

DiAngelo, Robin WHITE FRAGILITY WHY ITS SO HARD FOR WHITE

PEOPLE TO TALK ABOUT RACISM

De La Pena, Matt Carmela, Full of Wishes (3
copies & 1 in Spanish) Diversity/ Birthday
Otoshi, Kathryn Colors/anti-bias/social
One justice
Verde, Susan Hey, Wall A Story of Art and Art/Diversity of color/
Community (3 copies) Community/Family
Kranz, Linda Only One You Family/ Being Yourself
Kranz, Linda Diversity/ Being
You Be You Yourself
De La Pena, Matt Carmela, Full of Wishes (3 Diversity/ Birthday
copies & 1 in Spanish)
Fogliano, Julie When's My Birthday? Birthday/Diversity
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Please choose a couple of these online books, musical performances, baking projects, or
games to share with your students. Black lives and history is a big focus this month, BUT this
list is welcome all year long in our classrooms. Sandwich Club too!

Read Alouds by Black Authors

Bookmarks celebrating black voices

bttos/ivouty befvuib TOUZG2Q
Sulwe - Lupita Nyong'o

hitosi/fvouty be/sg-QXWYFQVY
Shade of Cocoa - Marguita B.

4 SGoe Tl
The Princess and the Pea retold) -Rachel Isadora

" | 7 T

What if we were all the same - Georgias Sweet Potato Pie Company

o'/ J "
The Day you Begin - Jacgueiine Woodson

hisps://youty be/BZhIPVENTiw
Change Sings - Amanda Gorman / Read by Mrs, Bernard

hipa//vouty be/a 14ieZHBAak

| am enough - Grace Byers

hitpe/fvouty be/WGw-pCindgl

You Matter - Christian Robinson

The Day You Begin - Jacgueline Woodson

t v m 7. ' =

We Masch - Shane Evars

The Word Collector - Peter H. Reynolds

" https://voutu.be/kIUtYtbCQs
Karamo Srown Reads 1 Am Perfectly Designed” | Bookmarks | Netflix Jr



Music

What a2 Wonderful World - Lauis Armatrong

Lean On Me - Playing for Change

Dittem fyoutulie/Glud 1uiQoy

Cvlobration (Kool and the Gang) Playing for Chenge

’ . ./ . |

tand by Me « acanelld

httog: /) ) BN
‘You Make Mo Foel - Aretha Frankdln - For the Obgmas 2015

{7 0 |
Am't No Mountain High Encugh - Diana Ross - 1983

httpzdfvoutube/Cle naiQidg

Claunical Muscian

-7 Je=lbl OT
Mlack Histary Manth - Sesame Street - 2021 - Liston/Act/Unito

Thats What Friendy Are For - Dianne Warwick and Friends <2013

P e f e /OL V] O\
We Are The Warld - 2090 - (Tina Turner, Michea! Jackson, Linnel Richie + more)

h:‘nr ' ] nzm nv 4 hg “m"m }'I‘.IB.J"E ."
Be Happy - Bob Marley - Schoo! Musie Cub 2019

Qlympians - Winter Olympics Bejing 2022

Erin Jackson - 2022 Winter Olympian - Speen Skater
hops:/fyvouty beITMIQCVOig (skating)
bupri/youty.be/sbVDI18KEV (awards presented)
Ayumy: Hirano - Halfpipe - Tripls Cork -End of video
hitps:/iyout be/tsWza IF7g (snowbosrding)



Traditional African Cookie - Nigeria - Benne Wafers
Tools Needed - Oven - Large Bowi - Baking Sheet

Ingradiepts:
1 cup sesame seeds, toasted
3t cup butter, melted

7 ¥ cups brown sugar, packed
Tegg

1 tsp vanillz extract

1 cup ail-purpose four

¥% tsp salt

Vs tap baking powder
I z]mm’gr_‘il
1. Prehezt oventa 375 £

e & 0 % 0 0 o 0

2. Toast sesame seeds by placing them on an ungreased baking sheet and toasting at 375 for 10-72 minutes or until lightly
browned,

3. In 3 large bowl, mix brown sugwr, butter, egg, vanilla extract, flowy, salt, baking powder and toasted sesame seads together
"ntdl well combined.

4. Drop the dough into teaspoon-sized balls onto 2 greased boking sheat. Spread the cookies out so that there are 2 inches of
:0om between each cookie.

5. Bake at 375 for 5-6 minutas, until the edges are lightly browned. Remove the ceokies from the oven and allow them to sit
for 2-3 minutes. Stare any leftover cookies in an airtight container. Makes 1 dozen cookies.

Games

= Mancala - Belicved to be the oldest game in the workd, Mancalz has been played in all the counties on the African
contment. Ta play, you need a Mancale board with holes armanged in either two or four rows. Treditionally pebbles ware
used but commercial versions use marbles and the 2im of the game is 1o move your stonas around %0 that you can
capiure your opponant,

* Zsmma - is 8 popular game in North Africa. Some boards have been found that date back to 1300, You use a 99 or
7x8 sguare board to play. Each player has 40 pieces, biock or white and just like checkers, the pieces are set up on either
side of the board with the center-left empty, The bleck pieces are the men and the white are the women. The plaver
who captures all the opponent’s pieces is the winner.

* Butterfly —is 2 very popular game in Mozembigue and aiso resemblas checkers. The unusual board is consisting of two
triangles that look like a butterfly. Two lines cross the width of the tiangle and one runs down the length forming 19
tersection point that pleces are playad on. Each player has nine pieces and the goa! is to capture 2l! of your
opponents’ pieces.
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By age S, racial discrimingtion is linked
to heightenad siress responses and
early mental health concerns.

Parental racial socialization (teaching
children cbout race) con buffer against
racial stress.

QUESTIONS/PROMPTS

How comfortable are you talking about your identity in terms of your
religion, race/ethnicity, gender, sociceconomic status, etc.?
Have you hed any conversations at home? What were they? How did you

Wheot questions are your child(ren) asking?
How often during your day do you encounter people who are different from
you in ¢ matericl way? Whot kind of interactions do you have with them?

Are they substantive or transactional?



IDENTITY DEVELOPMENT

BY AGE: YEAR 6-10

&-7 7=10 =10 7 YEARS
e 8y ages 4-7, e By ages 7-10, * Byoges 6-10, e A strong racial
children’s children children identity can
attitudes about understand develop o serve os o
race influence systemic deeper protective
their ineguities and understanding ‘actor,
perceptions of develop ‘_:’f ge‘nder . promoting
fairness and stronger class fdonhty e rasilience cnd
cbility bicses begin 10 well-being.
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hateronormativ
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YAEIARE o
AR OIS TRVING To UNDERSTAND
S T W » Physiological THE WORLD
« Children's siress responses e Curiosity-based guestions 3
understanding ('!e"c“’d ceortisol, » WHAT are they asking cbout (actually) :
of sexug! inflammatien] are e WHY cro they asking
orientation also common In = Answer questions sircightforwerdly
children facing e Mode! ond coach humility, curiosity and

emerges in lote _
childhood, even racic| delight ebout difference

if they do not discriminction Kids lock to US to see how we reast

e Strong sense of

yet have ¢ _ ¢ Asset's-based longucge
personal identity can help ¢ Be mindful of children’s media
identity lobel

CHILDREN'S MEDIA

« Not clwoys good for kids BECAUSE kid's medic spends more minutes on
oroblematic behaviors to “illustrate” moral lessons

» Before cge 6, children can't follow plot

« Children’s books cbout diversity often use o deficit model. (X had a
difference that was hard to deal with, but they ‘overcame’ their terrible
difference and were accepted.)

« Research shows thot Friends is better for kids to watch that Spongebob.

e We can't sanitize history for young children.
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All sconarios come from Learning for Justice, with a few modifications.

httes:/ /www.!ecming:a.-j-.zsﬁcc.crg/mcganne/pubinccfionr-/s_oeai‘ up/among-family




SPEAK UP

WITH FRIENDS AND NEIGHBORS
CASUAL COMMENTS

A wihite man plans to marry ¢ South American woman:; his friends make incorract
assumptions about her race, religion end family background. "The question we never stop
gefting is, 'Do Carrie's parents mind? When we question the question, we are told that
indian families' like their daughters o marry their ‘own kind,' How can we respond?”

A Chicago women who is adopred, still grieving the death of her mother, is toid, "Oh, so

that wasn't your real mother who died?” The woman writes, "l wes so hurt by this | didn"t
know what to say.”

A Chinese American woman often finds herself asked oy friends, "What do Chinese peagle
think about thai?"

Approach friends as allies.

When a friend makes ¢ hurtful comment or posas an offensive question, it's ecsy to shut
down, put up walls or disengage. Remember that you're friends with this person for a

recson; something special brought you together. Drowing on that bond, exploin how the
cemment offended you.

Respond with silence.

When o friend poses a question that feels hurtful, let protracted silence do the work for
you. Say nothing and wait for the spocker to respand with on open-ended question;

"Whet's up?” Then describe the commens from your point of view.

Talk about differences.

When we have friendships across group lines, it's notural to focus on wha* we heve in

cemmon, rather than our differences. Yet our differences matter. Strive to open up the
conversation: "We've been friends for years, ond | value our friendship very much. Ong

DRI L

thing we've never really talked about is my experiences with racism. I'd like to do that
"
now.

S LRy N




SPEAK UP

WITH FRIENDS AND NEIGHBORS

OFFENDER GUESTS

A friend stays overnight with a married couple. All three had been part of o beer-drinking
crowd in college but when offered o beer that evening, the guest politely declines.

in the morning, the husband offers the guest o cup of coffee. Again, the guest declines.
Attempting humor, the husbond asks, "What are you, Mormen or something?"

The guest explains that,

yes, he has married since college, 10 ¢ Mormon women, and has
convarted.

Be proactive.

Before houseguesis arive, ask if they have ony special dietary resirictions or other needs.
Also, share any household traditions or practices you have that moy cffect them.

Pay aitention.

When we miss or ignore social cues and clues, wo can stumble into awkwerd moments. Poy
attention o subtleties of communication, o hesitancy from o guest before beginning o
meal might indicate a need for o moment of silent preyer, for example.

Focus on behavior, not beliefs.

if you feel the need fo ask questions, center it on behavior rather than beliefs. “Joha, you
used 1¢ drink in college. Hove you siopped?” This may open, rather than close, o
conversation.

Accept information at face value.

If someane doclines cne thing, offer another without judgment or inference. "Would you
like o soft drink instead?” Or, "We olso have milk or juice; would that work?" Be arecious.
Aim to please, not judge.

_A




SPEAK UP

AMONG FAMILY

IMPRESSIONABLE CHILDREN

A woman's young son tells o racist "joke” at dinner that he had heard on the playground
earlier that day. "l immedictoly discussed with him how incppropriate it was. | asked Him to
put himself in the ploce of the person in the joke." How would he feei? | discussed with him
the feeling of empathy."

A New Jorsey woman writes: "My young daughter wrapped ¢ towel around her head and
said she wanted fo be o terrorist for Hallowoon — 'like that man down the street.”™ The man
is o Sikh who wears & turban for religious reasons. The woman asks, "What do | tell my
doughter?”

Focus on empathy.

When a child says or does something thet reflects bicses or embraces steractypes, point it
out: “What makes thot ‘joke’ funny?" Guide the conversation foward empathy and respect:
"How do you think our neighbor wouid feel if he heard you call him a terrorist?"

Expand horizons.

Look critically ot how your child defines "normal." Help to expand the definition: "Our
neighbor is o Sikh, not a terrorist. Let's learn about his religion." Create opportunities for
children to spend time with and learn about people who are different from themselves.

Prepare for the predictable.

Every year, Halloween becomes a magnet for stereotypes. Children and adulis dress as
"psychos™ or "bums," perpetuating bicsed representations of people with menial illness or
people who are homeless. Others wear masks steeped in sterootypiccl foatures or
misrepresentations. Seek costumes that don't embrace stereotypes. Have fun on the
holiday without turning i into an exercise in bigotry and bigs.

Be a role model.
If parents treat people unfairly based on differences, children likely will repeat what they
soe. Be conscious of your own dealings with others,



SPEAK UP

AMONG FAMILY

JOKING [M-LAWS
A woman's icther-in-low routinely tells racist and anti-semitic “jokes” ot fomily gatherings.

't made me very uncomforiable,” she writes, “though ot first | didn't say anything 1o him
aocut it.” Atter having children, however, she felt compelled 4o speck up.

Arriving for her next visit, she said fo her {other-in-low, "l know | con't control whet you do
in your own house. Your ‘jokes' are offensive 1o me, and | will nor sllow my childeon 1o be

subjecied to them, If you choose te continue with them, | will {cke the children and leave.
And 'm informing you that racist ‘jokes' or comments will not be ¢llowed in my own home.”

Describe your family’s values.

Your spouse’s/partner's family may well embrece bigeted "humor” os oart of fomilial
culture. Explain why that isn't the cose in your home; explain the? principles like tolerance

ong respect for others guide your immediate family's interactions end ottitudes.
Set limits.

Although you may not e able to change your in-laws' attitudes, you con set limits on +heir
1 "

behavior in your own home: "l will not cllow digered Yjokes' to be told in my home.
Follow through.

in this cose, during her next visit, the woman and her children loft when the father-in-lew
vegon to tell such o "joke." She did thet two more times, o later family gatherings, before
her father-in-law finally refrained.
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Moving in the Right Direction

Addressing the Racial Opportunity Gap in Education by
Creating Culturally Responsive Early Education Programs

uring the mid-1970s, at the
young age of four. 1 began
my early schooling vears by
belping to racially integrare public
schools in Milwaskee. As an adult,
T can still recall rising carly each
morning, walking to the corner of
my city-dwelling home, boarding the

vellow bus and arriving at my predomi-

nantly white school in the suburbs. 1
can also recall how attending predom:
nantly white schools caused me a great
deal of anxiezy. I was the only Black
child in my class—none of my class-
room peers or school staff looked or
talked like me. And my white class-
mates seldom included me in their
daily play groups. T el like T had besn
transported to a foreign land, While

in this diseant Iand, T was expected to
acclimare to the school’s mainsteeam
culture and excel secially and academi-
cally. Yet, this rarely happened for me,

inshite Acams, PhO, serves
s o Nudletirres Fatrycior snd
Instruction chair of caxty
Lhicthood sgucaton ot
Miwaukac Arca Tochnicas
Carlbage Her ey bt ared Lowt hing
focus incuces examining the
Pl st Betveemn o turdl
neguslites and s<inid’s growth snd dewcpmaent
schodd desegregatian: and Critcal Race Thecsy

T Fepm 19562000, Aclains servedd e (e foundes g

20 ner of oy NARYD acoedited carly cvidhood

wiiuz aling e

by Toshiba Adams

In this foreign land, 1 felr different

and T struggled to operate within this
system of difference. For example,

T found 1t difficuit to abandon my
Ebonics langnage (ie., “Black™
English,) and was often reprimanded
by my teacher for using words that
were not found in Webster’s Dictionary.
To #ncourage my use of standard
English, my teacher informed the entre
second grade class thar she would only
serve a treat on Friday if . Toshiba
earns 100 percent on the Spelling Bee”
I remember feeling humilisted and
ashamed of my academic shortcom-
ings. [ronically, though my reacher’s
strategy for motivating me to become

a bester speller was inappropriate and
offensive ar best, her gesture eventually
influenced me to become a more profi-
cient resder, writer and speller. Despite
my progress, my teacher informed

my parents that [ was not performing
academically as well a5 my white peers.
She strongly recommended that T repeat
the second grade so that I conld “carch
up.” Of course, my parents respect-
fully declined her recommendarion.
Despite my academic progression and
my parents’ hands-on involvement in
my school affairs, imnequitable learning
experiences became the norm for me

as T continued my scademic journey in
predominantly white school systems.

Reflecting back, I now realize thar T
missed valuzble school-based oppor-
tunities that could have porenzially
supported my oversll development.

I missed the opportunity to develop
meaningful social relationships with
my peers and school staff; the oppor-
tunity o feel as chough I matterad
within my school's environment; and
the opporiunity to learn within a
cuiturally affirming school context.
Such missed opportunities negatively
influenced my social, emosional and
academic development.

Qur Faltering
Education System

My carly education experiences
teanspired during the 1970s. What
abour now? Recenr studies show that,
even today, mequitable school-based
policies and practices result in Black
children missing multiculrural class-
room instruction and their academic
needs being unmer. For example,

i 2017, studies reported that Black
preschool-aged children were 3.6
times more likely to be suspended
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and expelled than white preschool-age
children {Trent er al., 2019; United
States Department of Educarion Office
of Civil Rights, 2019). Dr. Walter
Gilliam and hiy colleagues studied

the implicit biases of carly education
teachers, meaning the attitudes and
stercotypes that they held toward
different groups of children. Regarding
discipline measures, they found thar
teachers more vigilantly observed Black
children, especially boys, because they
expected them to mishehave (Gillam er

al, 2018k

Teacher biases are also nored in the
design of preschoul assessments. For
example, teachers often nnderestimate
the academic abilities of Black chil-
dren (see Trent #2 al., 2019}, which
leads to Black children receiving a
watered-down version of the classroom
corniculum. While implicic biases are
perceived as unconscious cognitive
processes, the impact of racial prejo-
dice 15 quite severe and long-lasting,
resulring in Black children missing
valuable learning time and opportuni-
ries that support their holistic develop-
ment. These missed apporrunitics lead
to a difference in schooling outcomes
across racial groups, which is refer-
enced as the racia! achievement gap
(Aratani et al., 2011; Ladson-Billings,
2006: Milner, 2012).

The inequitable ways that Black
children have historically bees disre-
garded within the educational system
have implications for early education
teachers, This discussion should influ-
ence early educators to build equitable
learning cnvironments thar support the
development of all children during their
varly years, but especially Black chil-
dren, since research shows that racial
bias against this group of children
continues to he pervasive and harmful.
Culturally relevant pedagogy serves as
one approach fur addressing the racial
opportunity gap noted within the early
education literature.

Culrurally Relevant Pedagogy

Culrurally relevant pedagogy is an
educational philosophy thar grounds
one’s approach toward teaching. As a3
pioneer of CRP, Ladson-Billings {1995)
discusses how CRP rests on three
fundamental conceprs. All children
must 1) ea&perimcz academic success,
2} develop cuitural comperence and,
3} develop = eritical socio-polirical
conscionsness. These concepts are
interwoven, meaning that & culturally
relevant teacher cannot simply focus
on one concept. nstead, culturally
relevans reachers mtentonally deter-
mine ways to incorporate all concepts
within their teaching approach.

Culturally Responsive
Teaching

Culzurally responsive teaching is 2
pedagogy, or a practice of teaching,
that extends from the ceneral ideas
assucizted with CRP. Below, 1 provide
examples as to how early educarion
professionals can align their teaching
approach to a culturally relevant
framework.

Academic Success. Culrurally respon
sive early educanion teachers ensure

the academic success of children by
viewing them as capable learners.
"Teachers should challenge children

by providing them with age- and
developmentally appropriate activi-

ties that guide learning across all
domains of development |Bredekamp
& Copple, 1997; Ladson-Billings,
1995). Culturally responsive teachers
also understand that culture is central
to the process of learning (see Ladson-
Sillings, 1994, 1995). As such, teachers
serve a5 “culrural brndges™ (Gay, 2004),
building learning thar affords all
students opportunities to see them-
selves, their families, and cheir commu-
nities represented within the classroom
curricaium.
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When deseloping learning experiences.
culturally responsive teachers realize
that childsen arrive ar their programs
with a predetermined set of knowledge, ~—
abilities and experiences. By observing
young children in natural play settings
and recording their strengths and

areas for improvement, teachers betrer
understand how to scaffold cheir
approaches to inregrare new learning
concepts that guide children roward
meeting new cevelopmental milestones.
Observarions zlso inform teachers
sbout how to differentiate learning to
meet the unique developmental and
cultural needs of each child.

Cultural Comperence. In order to build
culmral compezence within young
children, teachers must first build
cultural competence within themselves
(sec-Gay, 2010; Ladsen Billings, 1992),
meaning they must understand and
experience different cultures in order 10
teach young childrea through a multi
cultural and ant-racist lens. Teachers
also become culturally competent by
reflecting on their own worldviews,
culrural practices, social norms and
biases, and by expanding their under-
standing of diversity beyond their
personal realities. From here, teachers
become equipped o build Jessons that
guide children's understanding of their
own culture, which not only builds
self-identity but also increases the
child’s ability to respect and under-
stand the cultural perspectives of
others. According to Ladson-Billings,

a culturally compezent child is also
“biculrural,” meaning able to navigate
berween home and school environ-
ments {Delpir, 2002, p, 111},

Socio-political Consciousaess, Since
young children love to explore through
language, carly education reachers

can support children’s development

of socio-political consciousness by
building learning experiences that

allow children to analyze and discuss
socictal worldviews, customs and
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norms. Children should be given
Permission 10 ask questions that chal-
lenge societal norms from multiple
perspectives, such as questioning
inequalities and inequities thar arc
based on race, racism, poverty,
language, gender, class and immigra-
0N status.

Thought-provoking questions lead to
2 deeper understanding and valuing of
differences. However, many teachers
are uncomforcable discussing concepts
of race and racism and claim o *aoc
see color.” Ths eolorblind approach

1s actually barmful to the psycho-
logical and identity development

of young children, because many
children of color, and their familics,
encounter racism on a regular basts,
Furthermore, when teachers refuse to
“see color,” they are sctually deeming
voung children to be invisible beings.
Since race (along with gender and
class) is actually a socially developed
construct used to grant social and
polit:cal advantage to people based

on their association with the domi-
nant culture, it is importan: o engage
voung children in discussions abour
how they are similar to and differear
from one another in meaningful ways
that dismantle racial hierzrchies.
Allowing children to openly and
honestly engage in difficult discussions
empowess children from all racial

and ethnic backgrounds to “develop

s breader sociopolitical conscious-
ness that allows them to critique the
cultural norms, values, mores and
mnstitutions that peoduce and mameain
social inequities™ (Ladson-Billings,
1995:.

Tips for Building a
Culturally Responsive
Early Education Teacher
.You may be wondenng, “How

can eardy educanion teachers create
learning opportunities thar align with

a culrurally relevant pedagogy?™ Thave
compiled ten practical tips that will
get you moving in the right direction!
Culturally responsive teachers:

1 « Avoid gender biasces and support
young girls in assuming a positive self-
esteem by ensuring thar women are
portrayed in 2 varety of positive lead-
ership roles. Teachers can intentionally
display pictures of men and women
who assume diverse professional roles
and invite guest speakers 1o speak with
children about their carcers.

2 « Include culrural artifacrs that
represent people from around the
world. For example, vour dramaric
play area should include a diverse
variety of fuods, dolls, cookbooks,
clothing, puppers, wall displays, ethnic
restaurant menyus and cooking uzensiis
for play and exploration. Teachers
should ensure that dolls and figurines
represent diversity in age, race, skin
toncs, hair texture, ethaicity and
abilities.

3 « Observe children during play
time with a gozl of betrer under-
standing their interests, abilities,
cultural styles of communicartion and
experiential knowledge. Teachers can
usc chis informartion to build learning
opportunities. In a culourally respon-
sive classroom, children serve as
co-teachers, subject matzer experts and
preseaters of information,

4. Design environments with
comfortable sofas, chairs and pillows
that can casily accommedate adulss,
including family members. Furniture
choice and ser-up encourage Coupera-
tve play berween children and interac-
tions between children and adules.

5 » Infuse the arts within your
programs, including music, songs,
instruments, poetry and dance activi-
nies that represent a variety of genres
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from around the world (i.c., jazz, clas-
sical, gospel, rap, Latin beats, Afro-
Caribbean beats, and 50 oa).

6 » Encourage use of the family’s
home language. In a culrurally rich
environmens, children and adules
speak in multiple languages; written
labels and wall displays are posted
throughout the ¢iassroom in various
languages: and children sing songs,
recite poetry and read books in
multiple languages,

7. Learn from children, families
and the community. Invite family
members to share stories abour thar
cultural norms and traditions: serve as
language teachers; lead cooking activi-
ties, and read stories. Teachers can
extendd their learning through home
visits, conferences, community and
cultural eventy, parent questionnatres,
TWO-Way communication and local
field wips.

8 « Include beastifully designed
books that reflect children™s interest
and display positive messages. Books
should also promote self-love and
positive self-wdentity. Good examples
include “The Color of Us,” by Karen
Katz, which reaches children sbout
the beautiful shades of brown skin,
and “Sulwe,” by Lupita Nyoag’o and
Vashts Harnson, which discusses how
2 dark-skinned Black girl learns to love
her skin color and herself.

9. Speak openly and freely with
children about socictal power struc-
tures that marginalize particular
groups of people. Encourage children
10 ask questions and build lessons that
spark discussions fegarding historical
and current events, such as the Black
Lives Marter movement. In response
to the social inequalities that are
discussed, children should be guided
toward social justice action. For
example, it would be age appropriate
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for preschoolers to decorare signs that
advocare for social justice and march
around therr school’s aeghhorhood

showcasing their signs.

1 O. Incorporate technology within
the program in meaningful ways.

For example, encourage children to
use technology to learn about people
from different cultures and to develop
personal and family biographies as a
way to share their idenrity with cheir
classroom peers and teachers.

Qpportunity gaps in early educarion
exist when we, as educators, fail to
provide all children with equitable
opportunitics to develop within

and across developmental demains,
Inequitable learning opportunities
can negarively impact children during
and after their preschool years. To
counter racial inequalities. carly educa-
tion professionals must be willing ro
explore the possibilities of educaring
young children in environments thar

are rigorous and culurally affirming,

According 1o the late Martin Luther
King, Jr., the purpose “._.of education
is to reach one to think intensely and
to think crticaliy—itelligence plus
character—thar is the goal of true
educarion.” Dr. King's sentimenrts align
with a culturally responsive teaching
approach. Farly education profes-
sionals who adopt a CRT approach
support young children’s brain devel-
opment when they encourage them

ta think critically, reflect on ther
thinking and ask thoughtful ques-
tions; prepare children to engage in 2
diverse and ever-changing world; build
compassion and empathy in children;
and build positive sclf-csteem, by
helping children feel confident about
their differing abilities and culrures.
Taken together, these actions prepare
young children for soaal and academic
SUCTESY-
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§tarting with Anti-Bias Ecucation

Preparing the Environment

Using your anti-bias lens, highlight the social mdicators or identities that are
being affirmed, centered, and represented in your classroom books,
curniculum, and teaching materials.

Indigenous

Disabled Male
Black

islam white
Latino/x

Judaism Middle<lass
Pacific islander

Hindu Non-disabled
Aslan

Neurodivergent English~-speaking
Gay

immigrant Natural-born citizen

| Lesbian
| 1st & 2nd gen. Christian

Trans

Deaf Neurotypical
Non-binary

Limb Difference Nuclear family
Poor

Female Cis-gender
Working-class

Mmﬂ:imnm&hdawodhddmmmnmm

w B

Questions to Ask:

1. Am | affirming this identity in my classroom?
2. When am | affirming this identity in my
classroom?
‘ 3. How am | affirming this identity in my
classroom? (passively or actively)




Classroom Interventions
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CLASSR DOM EXAMPLES:
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UNIVERSAL
SUPPORTS

All learners with or
w:thout lEP's receive
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Descriptions and Examples of Tiers of Support

Universal Supports are high quality early childhood strategies that can be used for ali
children, those that are identified as needing special education and typically developing
children. These strategies take into consideration all learning styles and include the selection of
curriculum, materials and resources that all children can use, providing support for diverse
ailities, learning preferences, languages, and cultural backgrounds.

Examples of Universal Supports:

= Presenting instruction in multiple ways (visual, auditory, tactile)
® Using classroom wide visual schedules

* Organizing the classroom to meet all children’s needs

* Engaging children based on their interests and choices

* Repetition of verbal directions

* Increased wait time for responses

Specialized supports may be needed for children who have been identified as having delays in
their development and needing special education. These supports may be used for children
who need minimal 1o moderate assistance to meet their IEP goals and objectives and to access
and participate in the preschoo! curriculum.

Examples of Specialized Supoorts:

* Presenting instruction specific to child’s learning based on IEP information, goals and
objectives

Using prompting levels specific to child’s chances of success

Using visuais specific to child's needs, goals and objectives

Repetition of verbal directions along with additional support (prompts, visuals, etc.)
Extended wait times slong with prompting when response is not given or correct
Specific organization of classroom, arrangement of classroom areas and/or materials

Intensive supports may be needed for a smaller subset of children who have been identified
as having significant delays in their development and needing special education, These supports
may be used for children who need maximum assistance to meet their |EP goals and cbjectives
and to access and participate in the preschool curriculum.

xampl In ive Supports:

* Presenting instruction specific to child’s learning based on IEP information, goals and
objectives, including break down tasks into steps
Using high level of prompting and consistent prompting to complete tasks
Using motivating and consistent reinforcement specific to the child
Using modified or adapted materials/equipment that is specific to the child’s needs
Giving directions in the mode of communication the child uses (pictures, signs,
gestures, etc.}



All children have unique needs.

Even children identified as needing special
education vary greatly in the types and levels of
assistance they need to be successful.

Their needs are ever changing and supports/interventions
may need o be adjusted depending on the
activity, goal, time of day, preferences, etc.

It is important to ensure that a child does not become over dependent on adult or
peer assistance and that the prompt levels used are always working toward
independence. (Click on the links below for further information)

Prompting Hierarchy - Supporting Children in the Development of independence (voiced powerpoint)

Prompting Hierarchy — Supporting Children in the Development of independence (pdf document}

Please take some time to explore cur Topics of the Month as they will now include a
‘T“T{' Supports, Accommodations and Adaptations section, which provides more specific
exampies and resources,

Additional Resources (links):

Adapting Children’ min nities - Recom ices - ECTA :
Environmental Modification Examples - CONNECT - Community-fog-unc edy

Sandall, Susan R,, Schwartz, liene S,, Building Blocks for Teaching Preschoolers with Special
Needs, Brookes Publishing Co, 2008.
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Examples of adaptations for preschool children with special needs:

Modifying the physical environment

Adapting matenais

Simplifying the activity (breaking it down, decreasing the number of steps)
Using chiid preferences (favorite toy, favorite activity)

Using special equipment or adapted devices

Using adult support

Using peer support

* & @ & o »

*Always remember”

The soecial education process requires that individual supports and interventions for
children be based on their strengths, weaknesses, and identified needs.

These should be reflected in the following sections of their Individual Education Plans
(IEP):
¢ Present Levels of Periormance,
Goals and Obijectives,
Supports and Services,
Accommeodations

The IEP document should be referred to often when planning activities and instruction.

Levels of support Pre-K ESE:

When planning interventions and supports, it is important to take into consideration the amount
of assistance a child needs to be successiul. in both general and special education, it is
becoming common to use tierad support frameworks. These are referred to by many different
terms. Again, when working with preschool children the terminoiogy is not so important; but the
concept of providing the cormect amount and type of support to increase chances of a child's
success s essential.

Children with IEP’s and
significant delays who need
maximum assistance.

Intensive Supports

Chiidren with IE?'s who
need minimal/moderate
assistance,




' Preschool Special Education Interventions

|

According to IDEA:
Special education is specially designed instruction, at no cost to the parents, to meet the
unique needs of a child with a disability.

Overview of Specially Designed Instruction in IDEA

Under the Individuals with Disabilities Education Act 2004 (IDEA), some preschool children (3
years of age through 5 years of age) who have undergone the evaluation process, may be
determined eligible and in need of special education.

iDEA further defines speciofly designed instruction as:
(3) Specially designed instruction means adapting, as appropriate to the needs of an eligible
child under this part, the content, methodology, or delivery of instruction —

(i} To address the unique needs of the child that result from the child’s disability: and

(i) To ensure access of the child to the general curriculum, so that the child can meet
the educational standards within the jurisdiction of the public agency that applv to all
children. {§300.39(b}{3}]

Supports
Under the Umbrella of

d ':'gpacially Designed Instruction

Adaptations - an overall
term for any assistance
required by 2 chiid with
special neads 1o be
seccessful or to experience
the same opportunities as
typically developing peers,

Accommodations -
acdaptations that help a child
access or paricipate in the
curricuium or activities without
changing the curriculum or
activity itself,

Modifications - adaptations
that make changes Lo the
curricelum or activity so that a
child with special needs can
participate and be sucoessful,

Adaptations, modifications and
accommodations are all types of
support given to preschool children with
special needs under the overall umbrella
of specially designed instruction, The
terms are often used interchangeably but
there is some agreement to their
meaning and use.

For preschool children the differences in
meaning and use may be more subtle,
as they are working on a wide variety of
developmental skills in many areas. In
older children the differences may be
more defined, as they are working on
specific assignments and with specific
materials.

When working with prescheol children, it
doesn't really matter what terminology
you use. As long as you are carefully
planning the individualized interventions
and supports that the child needs to
participate in the curriculum/activities
and to make progress toward their |IEP
goals you're on the right track!



Examples of adaptations for preschool children with special needs:

Modifying the physical environment

Adapting materials

Simplifying the activity (breaking it down, decreasing the number of steps)
Using child preferences (favorite toy, favorite activity)

Using special equipment or adapied devices

Using adult support

» Using peer support

*Always remember*

The special education process reguires that individual supports and interventions for
children be based on their strengths, weaknesses, and identified needs.

These should be refiected in the following sections of their Individual Education Plans
(IEP):

e Present Levels of Performance.

+ Goals and Objectives,

« Supports and Services,

« Accommodations

The IEP document should be referred to often when planning activities and instruction.

Levels of support Pre-K ESE:

When planning interventions and supports, it is important to take into consideration the amount
of assistance a child needs to be successful. in both general and special education, it is
becoming common to use tiered support frameworks. These are referred to by many different
terms. Again, when working with preschool children the terminology is not so important; but the
concept of providing the comect amount and type of support to increase chances of a chiid's
success is essental,

Children with IEP’s and

Intensive Supports :::> s:gmfn:ant delfays who need
maximum assistance.

Children with IEF's who |

Spedalized SuPportS nead minimai/meoederate

, assistance.

m \ All preschoo! children with
— or without IEP's.




Descriptions and Examples of Tiers of Support

Universal Supports are high quality early childhood strategies that can be used for all
children, those that are identified as needing special education and typically developing
children. These strategies take into consideration all learning styles and include the selection of
curriculum, materiais and resources that ail children can use, providing support for diverse
abilities, learning preferences, languages, and cultural backgrounds.

Examples of Universal Supports:
= Presenting instruction in multiple ways (visual, auditory, tactile)
®=  Using classroom wide visual schedules
® Qrganizing the classroom to meet all children’s needs
* Engaging children based on their interests and choices
= Repetition of verbal directions
* Increased wait time for responses

Specialized supports may be needed for children who have been identified as having delays in
their development and needing special education. These supports may be used for children
who need minimal to moderate assistance to meet their |EP goals and objectives and to access
and participate in the preschool curriculum.

Examples of Specialized Supports:

= Presenting instruction specific to child’s learning based on IEP information, goals and
objectives

® Using prompting fevels specific to child’s chances of success

® Using visuals specific to child’s needs, goals and objectives

* Repetition of verbal directions along with additional support (prompts, visuals, etc.)

* Extended wait times along with prompting when response is not given or correct

= Specific organization of classroom, arrangement of classroom areas and/or materials

Intensive supports may be needed for a smaller subset of children who have been identified
as having significant delays in their development and needing special education. These supports
may be used for children wheo need maximum assistance to meet their IEP goals and objectives
and to access and participate in the preschool curriculum.

mples of Intensive Supports:

= Presenting instruction specific to child’s learning based on IEP information, goals and
objectives, including break down tasks into steps

*  Using high level of prompting and consistent prompting to complete tasks

* Using motivating and consistent reinforcement specific to the child

*  Using modified or adapted materials/eguipment that is specific to the child’s needs

= Giving directions in the mode of communication the child uses (pictures, signs,
gestures, etc.)



All chiidren have unique needs.

Even children identified as needing special
education vary greatly in the types and levels of
assistance they need to be successful.

Their needs are ever changing and supports/interventions
may need to be adjusted depending on the
activity, goal, time of day, preferences, etc.

It is important to ensure that a child does not become over dependent on adult or
peer assistance and that the prompt levels used are always working toward
independence. (Click on the links below for further information)

Prompting Hierarchy - Supporting Children in the Development of Independence {voiced powerpoint)
Prompting Hierarchy ~ Supperting Children in the Development of Independence (pdf document)

% "' Please take some time to expiore our Topics of the Month as they will now include 3

Supports, Accommodations and Adaptations section, which provides more specific
examples and resources.

Additional Resources (links):

Adapting Children’s Leaming Opporiunities - DEC Recommended Practices - ECTA Cenier
Environmental Modification mples - CONNECT - Community-fpg-unc edu

References:

Supports. Mogifications, and Accommadations for Students Center for Parent Informaton & Resources
School Accommadations and Modifications ideas That Work, Office of Special Education Programs

Sandall, Susan R_, Schwariz, llene S_, Building Blocks for Teaching Preschoolers with Special
Needs, Brockes Publishing Co, 2008.
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Voices of Practitionors: Teacher Research in Early Childhood Education, the caline cumal of ths Naisns/
ASSoCAaLo fer the EQLcaDon of Young Childpn, has been publiished since 2004 Starting in July 2076, one Vocss
of Practiioners avticle wal be published in each issue of Young Childmn 35 well 38 online

VYoloss of Praciiioners is 8 vehicie for dissemingtion of sarly childhood feachers’ systematic SOy of &n sspect of thew
SN Cixssroom practics. Deesly imobed in the duily Fves of childeen end their familes, isachers prownde 3 onitics/
msiger parspective on iife in their dassrooms hough communication of thelr invesSgations, he resulls, end Hair
rafisclions

Visit Voicea of Practiionars 1o 82 miore 2bout 10achér resssrch and (0 peruse an archieg of pest Tescher Rasesrch
articles dating back 1o 2004.

Ouring tha past 10 yeers of teaching i the sary chilghood field, 1 have chsened young childran ag they davolop
icees ebout gender icentity. | soon came 10 understend gander axpression as 2 larger social justice issye, realizing
Pow extemal nfiuences were already 8t work inside the preschoal dlassroom, impacing childmn's miecacticns and
chaices tor play and exploration.

This master Decame a graat priomly In My professional (ife, leading ma ta look for ways to asvocate for change. Some
of iis eagerness stemmed from ry own fustrations =hout gender inequily anc how, 53 a woman, | have fol limited,
misundersiood, end pressured Dy societl constructs. These PRISCNal axpariences insprod me to help furthor
discussions about gander developmant witin the eary childhood fisls 5o that cne {d&y, yeung children migh! grow up
feeling 15538 encumbered by untair sogial excectations and rules.

Teaching praschooi 10¢ Six years at 3 progressive school, | was abie to engage N onQoing kaming cppounilies,
inzhiong chservation and reflaction. The school's emergent cumicuium eoproach roaured ma to pay dase attention lo
the children's piay in order to buld the curmicilumn and create envirciimeants baseo on their evoiving nterasts.

Farly one samester, whio on @ nature fisld trip, | notoad Arezl erthusizam coming from a small group that consistor
mosty af girs Thay atiempled to "make @ camofire” using sticks and logs. After gbsening several other simdar pley
5CENEN0S and Eioning 1o their cstussions, | began building a curiculum besed on e childcan's evolving intemasts. |
started by offering cppartunitics to encourage this inguiry—for examale. through Craving adivitios and providing foals
o more dossly expiore the properties of wood. Seversl weeks later | was gratifind 10 59€ that smong those most
Saoply engeged in our emerging curmicular facus oa wood, fire, 2nd c=mping, e majily continund $o be girs. The



Farg physical work (in this cese with N&nc lools), nd being motivatad by a peroeived sengs of Canger 3oted out in
their play—Tfor example, pestending that @ e might enupt a4 3y moment.

Meuc&:nobs«vmim:pmnmwmbm“m;mmmﬂmmmmm
children fo Sohave cutsics of society's gender Sorsimucts. My understanding of gender influences bk over ¢ sach
year | noticed the power snd prosence of thesa infusnces in the classoom.

~

Thess questions guided my study:

. Huwanloﬂernwmmmhatmammmomhrmomedmwﬁanﬂgmur
roles?

. Howcanlemmomdwppoﬁdniumnwhomwuhtamaundrﬁonmgmwmks?

¢ 0w can | foster increasingly flexible thinking &bout gender among £ ang Syear-oid chilcren?

The foliowing study highiights axcerpta net caly fom cur major emergent proiec: on camping and firemaking, out alsa
from examples drawn from 21 of my teaching «xoericncas that S07iNg gamedter

Literature review
Young children ars continually making sense of thair wedde, assimilating novel information and moditying their thacries

#ong the way Mos! influences in the fves of young chikiran—both human 8nd environmantsl—rsinforen
€xistng stereolypes (Ramsey 2004).

'Without prominent caring adults helping thern consider persnociives that chalienge th2 status quo. childron, feft lo
ther gwn devicas, tend to develop notions et condarm with steraolypes (Ramsey 2004), if children are

reguiarly gxposed io images, sctions, paople, and words that courter sterectypas—ior exampla through books.
shotographs, stones, and role modeks- - thay are likely 2o moddy end expand on their narrow thecries (3 & Pépzer
2008

Thus, educstors of young chlidren should ofer their srucant cifferent pempectives, incuding those that counter
society’s confined conginicts. 1o siow chilfren accoss 1o a range of rodes, expmssions, and identites (Valenls
2011). Without zuch eSarly, wa srymie yaung children's davelopment, kaeping them from realizing the exten: of her
potertial

Dufing this teecher rasearch project, | foune many exampies of gEis Crossing raditional gender rala boundadies byt
only & few exampins voling bays Some resaancherns befieve this phensmenon, 3 commen finging in gender
studiag, Wﬁmwmmmwwm.hmmmm:!-a'bavtngmahchlmz‘iﬁcsmdﬂed
with power, ozpertunity, and prostige (Daitsman 2011}

Many young Doys demonstrate awareness of ess desiatie Guafites and parhaps womy shout loging such
agveniages if they wers to £rogs gender ines. Accordingly, aducatons muss 13%8 an pcive role in providing both Sovs
and girs Sountermamatives, and helning children uastion the statis suo Forman and Fyfe (2012} show faith n aw
humzsn capacity 1o evotve, descrbing our understandings of the work s maliosdle. They writs, "We hald that
knowlecge is Qracdually construciad by bacoming each other's sludans, by taking an inquiry stanco toward sch omers
consirucs, and by sincere attampss to sssimilate or recancin fach olher's mitial pevepecivg” (247).

My gealis that this resarrch will arompt GouCatars 1o work 0n softening the system of gender rules that surrcunds and
govems our chidren. As Brown and Jones (2001) explan, "Changes in astitudes will not ba schieved urtil certain
fungamental dicholamies, which cuerently regulate aspacts of classroom life, have baen shiftod” {143).

T ‘:ﬂisstwyaoox#amuanregresﬁveSanandscosayNenmmooloMngamu-
- 'dw,yeermrﬂpmgmm.mescrmmzwz-ms1I2-yeuo)dxlaoncucxedum

.

. ‘&seudyinwdmofmmy-cmt-mw-owa.

| Th2 chikdren were from Siverse backgrounds racialy, culturally, anvi sociceconomicaily and
repeagenbed 3 wids range of family compositizns. Whie 21 21 chdgren in my <ass wers

"‘Mdmmmmwwm.mrMnmadeﬂamm

®_ more Wisibia In the dats tor variows masons. Smadidunclocdoutmmaspuﬁwuny

- conﬁmnhpunmmommmmlgmdcrmn.sscmmmmhkm

il Aliernatively, | #isa focused on cases whora | fall | hod withessed = child break ffom ther 2

e typical role: or gonder expression. | was the load teacher and worked siongside and

collaborated with two coteachars.



Suring tha spring sermester whan this study was conduciad, the chidren spant mos: of the maming howrs in
unstrudured play tme with lhe choice of wordng mdeors or olzdooes. Ve as spont 3t laast ane hour of svary
maming engages in more stiuctured activities. inciuding drde fime. Me allemocns also incuded chaites for indoor
and auigoce elay. Weskly 2eld irigs had long bzen ntegrai to the school's program, so my clsss 182t the campys gach
Wiednesday 10 embark on & $¢&1 adventiure togather.

Boginning this shudy in the Spring, | Sencfited from having estabiished relzticrrships with the children ever the first five
months of the schaol year By the time | began this wacher rewsarch, | had mat wih thesir parents during fall
conferences and spent countless hours obeanving the chilécen, connecting with thom, leaming their dipsyncrasias,
and buiding trust. in facs, | hao sireacy corme to know many of thase chidran the year prior when preschoalsrs Som
various dassrooms intermingled whils playing 1 our shared vars.

My data sowees inclused neld neles and rofloctva noles. vidao ang photoe, and weexly joumaiing. The Sold notes
ferarally consiatod of My observations, which were mcorded guring natural discugsions and LSPONINT0US avants.
Aftar leaving e classroom | revisiled the Sols notes to fill in cortextyal holes o ather missing information. Fully
detailed, my fiald notes offered vivid samples thst | could use to effecivaly rocsll axpersnces foc analysis. | befieve in
many Cases [ reproguced comversatisng accurstely. M other times, [ caplured more of tha flow of an avent. Excerpls
from my fleid nates, in the wcoming Findings section, refled this range of datail.

My anelysic uses 3 theoratical lens supgesied by Rogoll (2003), wnich nolds that human thinking and bshawor should
D@ uacurstond within its panicular scaocuitural come, that is to $ay an environmant greally infusnces those who fve
and leamn wizhin it and vice versa. Thue, the data is vewed in considoration of gdusticrial factors such &8 slructures
versus unsiruciured play. chidran's variad persoralties, and karger socetal imflusnces e the media. My anatysis
mindodcsmmumcﬁm.usmmwmwmywmongm knowing that my dass had bean gathernd
through miy gersocaal foriniss lens.

The data collected- noies and images cioturing young childeen's expeassions, behaviar, 3nd intaractions—was
examinad for gvdance of gendered thnking and posaibie influences Bt caisaed 1t After first CrERnINg my dala
chronolegicaly, | proceeded 10 go through 1, [otting down ang 10 fve words o doscring each dals sample. Moving
slowdy, | reguiarly returnad to previcus semales, maing Comparisens batween records and reevaaing the
descrplions | was making. AS new words of “codes” Gene to mind, | 2gait returned to previous dxta samplas 2
determine whelher this conoapt wes visible throughout te gale. Thus, the process toatinued, mowving forwaerd ang
backward to compare, reevaluaste, confirn new patiems. and then revdew.

Nm,lmmmmwmawwbdmmwmmnmdmoaemmmwm D SerVe 88 overarching thames,
The three themes that resulind, in redation Lo gendar, ware (1) inlluences of materials and leachsr expactations; (2)
chilgren's Gesire and soanch for power; and (3) expressions snd bahavice iluslratng childeon’s $tate of mind ang
cevelooment. in the 0llowing section | expiore these themas, Busirating each with supporting data axcemts and my

Findings
infitences of materials and teacher axpactations

Many factars influence chidren's leaming experiancas in the early chilchood ciassroom This first thame exarnings
haw the availabic matenas—mwhelhar dossd or open-arded ~mght guide the children's wiek and ntermcsors with
one ancthes.

! pamarily focus oa the props and tools thet |, the teacher. provided the chidran, the Intentiza bahind the materals
offerad, a1¢ my oxpectations on how they might be used. OF cowsa other Ccompaunging factors should ba considered
here as woll. For example, how our school's philogaphy plays cul in our classroom, the shysical anvironment, and the
smergent curricuium topics we texchers have chosen. Such factors Comzing 10 creatd 8 stage upon which fe chidmon
ard ‘cachers act

Oata collecled an two Giffarent days revealod contrasting behavicr among the childron
The fiest excerpe tocusas an two girls expiceing now matenals insgired by cur emargent
uAit on weod, camping, and fire. Dising this pley thay sssume less conventicnal famale
reles

In the sacond sampie. lhe subjocts of rry cosesvation include three boys wham | gbserved
fanging daty dols—-props avadabie hroughsout Me year in our ClssDom—in 3 Mmannes congruent with stereotypical
gencer norms,

AlsD nciuded in this gxoerpt i 2 girl who was seeking 40 inleract wish me whie | walched the Goys. The first data
samgie 5tood out 10 me during analyais end | Aisve incdudad it for e reader bocause it caused me to roasiter how



some curriciZar matanials might offer chidren eppartunitios for acting outskle of traditions gander roles, In contrast,
the sacond sample made me think more daeply about the types of malernais that wa typicaly oSar chidran (... baby
dats}, how many of Mese alxy props have $irong assoiations with only ane gender. ang how open-arded materiats
might be less lmiting for a chiid's sef-expression and leaming (Soe "Fisid Notes, February 12 20147

When the chikiron approached the camping sclivity table, | gave vary fitthe netruction. Instesd | explaned | has saen |
them working wilh wood recently, and | waniad to give Mierm mare fime and tocls for sher nvestigation Whanevar |
share such obeervations sbout children's work 3nd 2xpress curkgily, il seems io validate ther interests and >
encolrege their exploration. The group reaily experimented. The activity was approachable, cpan-ended, ana

affordad a sade pisoe 10 ity oul new idoas, actions, snd roles.

Tha gis appeared empowered and stayed with thair work 207 88 [ong 2 possibie. Thsir verbal axprassions resambiad
those | haed heard more often from boys in my ¢assrsom, For instaince, Caitlyn ang Stelia deepenad their voicss
noficeably as they loudy defghted in sach discovary, saying, *OHHH" and "WHOA!" Apparently, this natural wood
paired with carpentry tacls servos 8% gntry vehicies Into the vigorous rales that the gids assumad

The logs worp fke those they had been gatiering on our Sokd tip whan thay tad to make fire, while iha hane tocls
suggesied new ways 1o farsiorm the wood. Somathing about this sconaric shvicusly captvated them, &s the girls’
interest in working with wood and drematic play relatad 1o camplires and camping cortinued over e next several
meaths.

In erganiring this acuvity, | ned expecled more buys lo be drawn to the wood and hand 1ools. O refiedtion, ! see
these expectalions were basad an my can gencer-2insad sssumpbons. insiead, shis activity atracted more glris,
providing themn she opportunity 10 further explore an imerest outside of tragtional @mae roles. Such vadiliona! roles
arn reinforoed whan gris rofe-play matherhood, princaszas, or female characters commondy Jound in popular moviss
and ather media— acivivias far more common in My dassraom than these Eris' work with wooo.

On 8 geparate occasion, much ialer n e sChoo! year, | found myssif drawn ta & growp of three boys working in fhe
dramatic play aee—Robby, Peter, and Mason—during unstructured pigy time. | noticed that they had picked up the
baby dotle, and | was intrigued, as | hagn't 3280 them uge the dolis befors. They had aiso braught ovar a roil of taps.

Parching on & nearty stepsicol, | grabbed my camars, 3 notepad and pen, and bagan recarding. Meanwhie, | was
slightly distracted by Ellz stancing next o me, a¢ she simuliaricausly bagan sharmg har future plans for matherhood.
(Se9 "Fleid Notes, Ao 11, 20147~ the Sollowing disicques ara prasanted side by sice. as thay ook plass )

These data samples slood cut to me bacayse of the comckdence of these wo cancurmant stermotypics! Dorravais of
gender roles. While absanving the group, | had perceived Ella's dizfogue a3 disruptive, unrelated 10 what | was in the
process of Captuning. In tha moment, | wes ot &illy focused on har Toughts 8nd did nol censider them significant 1o
the situasion. When | later reflacad, howensr, | resiized that EEa had noliced | was ohsenving $his group of bays and
the rough play vath the doils. Looking o connect with me, she offored har parspactive 0n beies and caregiving

Upon rafiection, Ihe boys" behavior mminded me of teacher researcher Aaron Noimark's dascripion of his preschoal
bayx piaying what he cailed "baskelball babaes” (2072). Through his studies, Neimark {2012) nobosd haw young
chidren often use chjects in sily ways that ovarge from the expected o intended 1seo—r instance, pratending that
baskelballs wore babwe—and thet this sense of ceativity and comedy Is an Important component of pear aultise

Vihile there saermed io Se an element 6f AUMOT 88 the 2oys pisyed with Sir baby dolls
during my cbservation, 1 furthar wendered about possible pander-reisted Influences S

_ may have cued thom to intesact with the pregs in this wayy. Though cennecting the
DEdIes to pates and Nying e sreund was & crastive Wes—a civergent cne frem how |
hed expected chilioen 1o uxe dolis—] fit that thelr gender ok expressicns guiced tharr

~ achions mong than simple imagination. The girs in my class didn't play with the dolis ofen.
but wihen they did, their play wes typically nurluring and gentie. | wonderas f tie boys had & tacil understanding that
péaying with colis in @ xchool satting 5 only scceptabie If it is Saady dislinet from the sypice! femals varsion of such
piay (Brown & Jones 2001).

| find miyselfl caught botween 2 feminist parspective and that of ihe progressive teacher | spught to be: ane who

embraces each chid's unigue nlermretation of an activiy o idea (Brown & Jones 2001). The gender roles that

chidren assums, 83 defined y our culture, affect their pisy, fram detormining ther interasts 1o deciaing how 16 play —
&nc how to make use of props (Melor & Hendersor 2007). Tha data sampies in this snction sugpast that the type of
maminl:oﬁmocmcmmnmpmmmmmmthmmam«lmmmymlwcwklthomby



S

Influence iheir social interactions and Inaming. For instance, bocause Daby doiis are secally constructed as famining
IoyE, ey are lews accossihie for young boys.

Viith an undersicoc purpose for caregiving rale-play, young qiris can fee! comicrable behaving in ling with their
sterectypical gonger role wive playing with colis. Soys. o the othar hand, are perhaps mplictyy excuded from using
e toys, lost thay should xct ousside of their reditional gender mla. If they do use such materials, | have cbsaran
It their play usually deviates from the exgected purpose, As @ resull, | find such gandarad lWOyx i be Smiting for both
young gis and Doys. In contrast, materials that are less pendorag ang more coen-ended—ior axample, natural
matenals such as siicks, pinecones, shells—ancourage more creativity, asmulate imagination and aliow for endluxs
interpretatons. Accardingly, open-endad mutsrials ara more likedy 1o fusther childran’s cognilive, physical and atistic
dewnlopment (NAEYC, nd ).

Childron's desire and search for power

Inig sacond Mcmwmnmnmdmbroomwmw.tmﬁmﬂntﬂwdﬂdmmmmm(md
power, for example. using & to exclude or ingluca others, io niffusnce 3 szuation in their favor, arto foel S110NY. As with
the: first theme, the key dats samples oocurred on differers days. | chos2 examples that involved one chid scrass two

Simiar everts: Srst in 8 position ¢f subordination and then in 2 place of powser. The fist evant took place &t schcol anc
the 55c0nC on @ S2id i,

Beth events oocurmed during strustured pleytime and bokh absarvstions involved a groug of three children—ews had
already established ther play when 2 third approachsd 8nd 1€ Io join in A3 teacher researchior Chris Taatee (20:2)
found, such tranguisted stuations ofien prove challenging for the third child. The cxcarpts from e taa Sald notes
(See "Tieki Notrs, Fabruary 24. 2014" and “Fraig Notas, April G, 20147 gemonsirate cornphax desings for powes and
haw chidran leam approaches for exencising cortirgl,

In the Soks notes from February 24, Violet uted hwr knowlodge of gender constructs and her understanding of her
“riend Cora's somawhat conforming gender cxpress:on io conlrol tha siuation, Violet ¢id ot oSar Cora any role. lise a
sister or mom rofe, olher than a monster She Knew that playing the monsler is « less comentiona? cption for & gir,
and thus, & choice that Corg woukd prebably rot accept. Cora saemed 1o bo panalized hers far acting within her
sredictable panger role, which | fount thaughiproveking, 3 acting within cne's gender role 5 faquanty conasidarad
desirabie and conducive to acceptance. Yel in this case, Cora's preterencs o oxpress female gender convantonaly
geve Violed a0 aasy wey to exciute Cora.

Move than 2 month isler, on Al 9, | waz fascinated 1o see Cara try 3 similar 1aatic with Lillian, s tme, howevsr, the
interaction playnd out quite ditferently. Lilian roadily sezed tha opportuniy 1o become the monsser, ang | wag pleased
and surpngad that Cara and Eddic ware complelely opmn 1o hor volvement. Whils Viclet's insanticas in e firss
seenanio seemed clear 10 me, | was uncertain about Cora’s moGvation. | had obsarved tat unfike Cora, Lilian
assumed nanconfoming rodes an a regulsr bass. If Cara realy dign't want Lillian ta join the pair, she would have hag
to make 8 dilferent kind of proposal.

Bath scananos demansirate the comolexity of young childron's infarpancons) relotionshing within the sscocunral
contexts influancing their Ives. | and marny cthar teachers have obsarved countiess interaciong involving 8 amal
group of chidran frying to protact their hammoniows piay from sutskiers wivs could potentiaily disrup! the ofien fragile
unity of young friendshizs (Nemark 2012 Taafio 2012] 1 have wilnessed chidran empiay vanious sreicges to
axciude others 30C NOW realze how froquanty they usa their cnderstanding of gender and cuture 1o suscessfdly
bleck otners trom the play and determing who is permitted membership to the group (Brown & Jeass 2001)

Lice Cora, some children can be undersicod as behaving fromm wethin a dynamic process that inciudes feaming from
Peers and the media, experimenting with ideas, and making sense of gander roles and relationships

Expressions and behavior illustrating child's state of mind and davelopment

| have naticnd that arcund the age of &, children can becama rosciute In their thinking and uncomproenising an their
heories about the weeds, 55 they try to orgunize sxpenences ang conceats into neat. often dichatomous categovies.
The following data sample tysifics the king of ehorlsighter perspectives chiliren might sdopt. Lest unchalienged, thess
oarty views may be reinforced and became more permaneat cenvictions. (Ses "Fleld Noles, Fobrunry 25, 2014.7)

Juddie has two younger brathers, Gne of whom @ & very active 3-year-old and, according to Adcie, “causes a lot of
prodiems.” | thus afirbuied Addie's concem mastly 1o nes expanences at homa. SHI, | wondansd abour har belle? that
boys ¢on’t like ner. Where did this convicion come from? Teddy Quickly disavowed Addia's notion, 2nd 1 noted how
eiger o was ot to be irglicated in an unfair assumpotion made about His gender,

kit an efiot 1 counter such gender sterootyping, my coleachers and | began Implementing sclivities to acqualnt
chedran e&oss gundars, such 85 coad lunch seating arangsments and parinered projacrs. W 8is0 bagan performing



chiléanshored piays in which crosagendar roles were common (Paley [1984] 2014)

Discussion and implications

| began this sludy wardanng how | might offer woung chslcren mors opportunities 42 act outsice of reditonai cander
roles. In the eng, | realized that the chilgran were warking through compiex ideas shout the world. Our curmicuum o4
e and camplng had orcoursged same girts 10 step owside of gender roles, but & didn'l have a wigening efiact oo 7~
children—ne sngie approach would. My fnzings showad that we nesdad & broadar 2pprogeh 10 scvance chiloren's
|geas ahout identity.

Accordingly. | salected the nllowng strategies to modify my practics ard underake fUtre tsaches rosearch:

* nurtre flexidie thinking acroas all siluations
* find opportunities far chidren to step cutsida their comfort 2ones m regand to activites, peer relationshins. and

personal chellenges
& foater edvotucy skits n onesed end cthers

Il people have the capadity 1o consioer uaconvensianal ideas and bend their thinkong, our interactions with cne ancther
might look very differant and be healihier for indhvidual identty cevelopmont. Furhenmore, | raalizad that explording and
underszanding pender identity shouidn’s be corcsmtratod on the experignces of 3 select few, such as the gids whe
Were 30 interextad in the camging project. Rathar. my goal should ba to expand everyana's ming, hereby making
more room for chiidren (& exaress themseves ndividualy across the idenlity soectnum.

Vihilp tils resaarch proviges Insight ints $1o processes of Children's idantty cevelopment, my findings sre based upan
one stucy | conducted independenty over a spfing semester. My fentinist lens and parsonal perspectives mifluence all
araes of my shudy—from gathering dats 1o snalyzing for interpeotations, and deriving condlusions,

However, such subjectily is inherent in toacher research and considered an sdvantage of the mashodalogy, 534
cfars an honest insider's perspective of & sracstionar In action {(Meicr & Hengersscn 2007).

Conclusion

Aczorging 10 Meier and Hengarson {2007), “Since eary chilgnoad is the foundation for young chiliren's views and
mﬁmmmmﬂmgmhmam.mmmwmawmmcumdm
relationships, 2 focus i teacher research on social [ustios will Seepen owr characteraccal arricidum™ (178). | began
msretearehproioctmmadionmaaocm|mﬁcem.tut,owrmburmmﬂnofmsmdy.mofmwmc -
iowudon&s:m;h'ngameolmdlmsmufxdedupmnwu More questions than answers. Yel, # was

this process of questicning that heipad me 16 deduce soma usens eas for how best to contnve identity work with

young children.

1 hepe this study encoursges other earty chidhood teacners 1o Question gonder B3Ues that thay might have othenvise
accepted ot face value. Looking critically st gender can allow teachers 1 have broader perceplichs and intarpretations
of dady classroom events, theraby alowing chiliran mors ssace ax they daveins their pender identitias

Ny data shows the complexity of tiis topic, nclugding comzounzing faciors, mfiuences. angd considerations. It also
Cemonstrsies Now pervasive socislzed ideas about gencer roles and BXQIe3si0n 8re in our fives. While ny findings
need to be considered within Uhe study's limitations, | e ihat | have sucoessfully achicuzo a parsonal goal of sharing
My ferninist tinking with & largar udiance withir: the Skt of easly chikihuod edycation.

Accordingly, this study gives woice lo an important issue, and s value 128 in iy effors to questicn the warld, case
rigid thinking, and counter oppeessive construcss (Valente 2019). Hapefully my teacher research “changes and
chalignges us 1o renew QuUr commilment 30 an aciwve, nclusive faminist sTuggle” (hoaks 1654, 74).

Thoughts About the Article | Barbars Handersan, Voices coaditor
Gmdermalumo!idmﬂyﬁmywmenwmnmmddmmwmmm ‘tis also @ lopic that sarky
chikihood teachers ara not atways sure how best to adoress.

it nat surpnsing, then, that Jamie Scéomon's article is tha third feacher rescarch stugy Voices of Pracitionars has
pubianed thas focisas diractly on gender, joming arices from Daitsman (2011) and Orfiz, Sarmall, Angerson, Cain,
Fluty, Sturzonbecker, & Malock (201€), Jamia Solomen's wmacher research demenstratns now pegsgogy that takes 5
crtical siance on gender slareatyping is @ socil justios ssue because the parfarmance of femnirinity s3Il maps diracy
onto disparitics in opportunty within our society.

Further, she suggests how e malefomale gonder bingry femains 5 dofauit perspecive and supgests how 8 maore
Inciusive view of the gendar specirum can enhance and inform our praciice end wodgview, Har work intarprels
instances that srose nalurely n hor tepching, and 2 displays how teachar resssrch is simutancously 9 siudy of our



professicnal #nd our personsi seives.
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BEST PRACTICES AND GUIDELINES

Creating an Anti-Bias Classroom

This set of guidelines outlines a set of practices that educators can incorporate into their
daily practices to foster 2 respectful and inclusive classroom.

Anti-Defamation League

http://www.adl.org/education-cutreach/curriculum-resources/c/creating-an-anti-bias-learn-
ing-environment. htmi#.UtVUotJDiyw

Speak Up at School

This guide for educators provides guidelines and strategies for responding to remarks made
by students and by other aduits and gives guidance for helping students learmn to speak up

as weli. The guide aiso focuses on preparing aduits 10 spesk up themselves and act as
models for students.

Teaching Tolerance

http://cdna.tolerance.org/sites/default/files/gereral/Speak_Un_at_School.pdf

GROUP ACTIVITIES

Understanding Stereotypes

Students will learn to understand that assumptions can lead to stereotypes and unfair
judgments about ingividuals and groups, and how stereotypes and biases affect our lives.

Discovery Education http://school.discoveryeducation.com/ lessonpians/pdf/stereotypes/
stereotypes.odf

“Claim i{!" Differences and Similarities: Creating a Climate of Inclusion

“Claim It!” provides a simpie lesson plan for exploring diversity in the classroom. This
activity heips reveal the many differences a classroom of students has, despite the
classroom appearing homogenous at first glance.



RaceBnidges for Schools

http://www.racebridgesforschools.com/wp/wp-content/uplcads/2010/07 /Claim_it_
LESSON PLAN FINAL paf

In My Other Life

What would it be like to grow up in another cufture? Students work together to venture

outside the borders of their own experience to try on an altemative cultural identity, Groups
research other cultures snd present their findings.

Edsitement

http://edsitement.neh.gov/lesson-plan/my-other-iife# sect-activities

Character Lesson: Respect

in this unit, learners explore the relationship between “respect” and definitions and
examples of prejudice, bias, racism, and stereotype. Students learn 10 recognize prejudice
and examine how they perceive others. Leamers also discover how prejudices are learned
and reflect on how to be more respeciful of others.

Learning 1o Give
http://leaminglogive.org/lessons/unit488/

*see website for additional lesson plans by grade level

WRITING AND REFLECTION ACITIVITIES

What's Your Frame?

This activity encourages students to reflect on their individual cultures and histones, their
backgrounds, the things they grew up with {some that may have been in their controi and
others that they had no choice about), and their values. In the end, students will begin to
enlarge their perspective and recoghize diversity of belief and background.

Teaching Toierance

http://www.tolerance.org/ aclivity/ reflection-what-syourframe

Challenging Biased Language

The Anti Defamation League created this set of guidelines and suggestions to help
individuals recognize and chalienge their own biases and teach them nhow to respond {0
offensive behavior or language.

Anti-Defamation League

http;//www.ad!.org/educationoutreach/anti-bias-educatlon/c/chaltenging-biased-language.
ntmi#, UtVSRUDtyw



MOVIES AND VIDEOS

Big Enough

< “Big Enougn” is an hour-long documentary that re-introduces viewers to five short-statured
individuals filmmaker Jan Krawitz met in her 1982 film “Little People.” Through interviews
done in 1982 and Interviews done some 20 years later viewers are given an opportunity
to see into the world of 2 littie person. This lesson provides students with an opportunity
to explore and discuss issues of identity, stereotypes and diversity in our society/ cuiture.
Students will examine the impact that intolerance has on groups in our society.

PBS

hitp://www.pbslearmingmedia.org/resource/Sdee5e53-1866-4747-bBab-
5fd34a3523fa/5dee5e53 fA66 4747 b5ab-5id34a3523fa/

Race: The Power of an lllusion

A teacher's guide to the video series “Race: The Power of an lllusion.” Includes “Ten Things

Everyone Should Know about Race,” facilitation and discussion tips, and suggestions for
viewing.

PBS
http://www-tc.pbs.org/race/images/ race-guide-lores.paf
hitp://www.pbs. org/race (online companion resource)

- htto://newsreel.org/videc/RACE-THE-POWER-CF AN ILLUSION (to purchase the video for £25)

Created Equal

The NEH Created Egual project uses the power of documentary films to encourage public
conversations about the changing meanings of freedom and equality in America. The four
films that are part of this project tell the remarkable stories of individuals who challenged the
social and legal status quo on issues including slavery and segregation.

EDSITEment

http.//edsitement.neh.gov/lesson-plans/created-equal

Building Respectful School Climates: Webinar Series

This series of webinars, created by the Anti-Defamation League, provides practical strategies
and tips for addressing bias and bullying and creating a positive school climate.

Anti-Defamation League

nttp://www.adl.org/education-outreach/education-webinars/#.UtVRDSJDtyw



HISTORY/SOCIAL STUDIES
Hate Crimes Legislation

Increasingly diverse school popuiations mean that campuses are not, unfortunately, immune
to hate crimes. The U.S. Department of Justice addresses the needs of teachers and school
administrators in “Preventing Youth Hate Crime: A Manual for Schools and Communities.”
avaiiabie online in PDF form. This resource provides ideas both for immediate action and
tong-term policy respanses to hate crimes, as well as a list of successful programs on
campuses around the nation.

Teaching Tolerance

http://www.tolerance.org/supplement/hate-crimes-legisiation-high-school

Whites, Blacks, and the Biues

“Whites, Blacks, and the Blues™ enables students to explore and measure the distance
between black people and white people in the past and present United States. By thinking
about the intersections of whites, blacks, and others around the blues music, students
will deepen their understanding of discrimination and prejudice. They will also come to
understand the ways in which music can, or cannot, create opportunities for pecple of
different cultures, and with varying degrees of power, to relate to one another and find
common ground.

PBS

http://www.pbs.org/theblues/ classroom/intwhitesblacks.html

JFK, LBJ, and the Fight for Equal Opportunity in the 1960s

This lesson provides students with an opportunity to study and anaiyze the innovative
legisiative efforts of Presidents Kennedy and Johnson in the sccial and economic context
of the 1960s. By reading and listening to Kennedy's and Johnson's statements, students
will examine their intentions for mounting the fight for equal opportunities for all Americans.
Students will use online primary source documents tc examine and analyze the Americans’
struggles over social and economic rights in these tumultuous years.

EDSITEment

http://edsitement.neh.gov/lesson-plan/iessen-21-new-frontier-great-society-and-fightequal-
opportunity 1960s&sect introduction

Islam in America

in “Islam in America®, students explore some of the reiigious and cultural variations within
{siam, as well as the relation of Musiims to members of other religious groups. There

are five videas for this lesson. A segment on the influx of Somaii Muslims into a town in
Maine highlights the tensions that can occur when a group of Muslim immigrants setties
in a community unfamiliar with Islam. Other videos look at the relation of African-American
Muslims to Muslims who immigrate from Asia and Africa; and similarities between islamic
Halal and Jewish Kosher traditions.



i

PBS

mtp://rnass.Dbsleamingmedia.org/resource/iséamoa.socstworzd.giob.lpinamcr/islam—in-
america/

ADDITIONAL ACTIVITIES

Mix It Up

Mix It Up at Lunch Day is a national campaign launched by Teaching Tolerance that encourages
students to cross social boundaries and interact with someone new at lunch. The website
provides information on how to facilitate a Mix i Up Lunch as well as other activities and
suggestions for increasing interactions across groups and decreasing prejudice.

Teaching Tolerance

hitp://www.tolerance.org/mix-it-up/what-is-mix

Getting Out of the Box

Students will define stereotype, discrimination and prejudice. They will brainstorm a socia!
action plan to heal racism.

Learning to Give

hitto://learningtogive.org/lessons/unit137/lesson3.htm!



WEBSITES

Anti-Defamation League
http://www.adl.org/

Discovery Education
http://www.discoveryeducation.com/

EDSITEment
http://edsitement.neh.gov/

Learning to Give
hitp://learningtogive.org/

Muiticuitural Education Program
hitp://mep.berkeiey.edu/

The National Center for Culturally Responsive Education Systems
http.//www.nccrest.org/

PBS
http://www.pbslearningmedia.org/

Teaching Telerance
http://www.tolerance.org/

Zinn Education Project: Teaching a People’s History
hiip://zinnedprolect.org/
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Here is an example of a name story worksheet. You may have ways you want to change
it to work for you.

Here is the link to this one:
httos:/hwww, scholastic. com/content/dam/teachers/blogs/alycia-zimmerman/migrated-
files/pdi-of-name-research-interview-form-1,odf

Name Date
"The History of My Name” Family Interview Research

Interview a parent or other family member to leam about how you got your name. Use

what you learn from your interview to answer the questions on this page. Try to answer
as many of the questions below as possible. Write your answers in complete sentences.
Who picked out your name?

How did they decide on your name? Is there a story behind your name?

Does your name have any personal or cultural mezning te your family?

What would you have been named if you had been bomn 2 boylgiﬁ (opposite of
what you are)?

Name Date
Does your family call you by any nicknames? How did you get your nicknames?

What do you like about your name?




Did you learn anything that surprised you?_

Did you learn anything else that you’d like to share?

Note to families: To provide a personal context for learmning about history, we
are beginning our first "historical research” at the closest personal level -

history as it pertains to our own lives. By researching the history of their

names, the students are laying the groundwork to understand historical concepts
in increasingly broader contexts over time.

Your child is going to interview you about the story behind his/her name. Please
elaborate as much as possible.
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SHAPES AND STORIES

Create a vibrant artwork using simplified shapes and bold
colors, inspired by African American artist Jacob Lawrence.

INSTRUCTIONS " supPLIES )
STEP 1: Look at examples of Jacob Lawrence’s work. Scissors
STEP 2: Find ideas and insipration to create your Glue stick

: ; : Various colors
own design, based on Lawrence's style. Emphasize of paper
the use of bold and contrasting colors. e J

STEP 3: Cut out simple shapes from the construction paper. These
shapes will be used to represent different elements in your artwork.

Arrange the cutout shapes on a blank sheet of paper to create your
chosen scene or story.

EXTEND ACTIVITY: Add details using markers or crayons; add details,
such as facial features, objects, or background elements, to enhance
your artwork.

JACOB LAWRENCE

Jacob Lawrence was an amazing artist who painted pictures that told
stories about African American people and their experiences. One of
his most famous works is the Migration Series, where he painted 60
pictures showing how African Americans moved from the southern
part of the United States to the northern cities. His paintings are
colorful and use interesting shapes to tell important stories. Jacob
Lawrence's art helps us understand the history and feelings of different
communities. He was a special artist who used his paintings to share

important messages.



SHAPESLNDSTORIES

Create a vibrant artwork using simplified shapes and bold
colors, inspired by African American artist Jacob Lawrence.

INSTRUCTIONS

STEP 1: Look at examples of Jacob Lawrence’s work.

STEP 2: Find ideas and insipration to create your
own design, based on Lawrence’s style. Emphasize
the use of bold and contrasting colors.

(" supPLIES
Scissors
Glue stick
Various colors

of paper
),

STEP 3: Cut out simple shapes from the construction paper. These
shapes will be used to represent different elements in your artwork.
Arrange the cutout shapes on a blank sheet of paper to create your

chosen scene or story.

EXTEND ACTIVITY: Add details using markers or crayons; add details,
such as facial features, objects, or background elements, to enhance

your antwork.

JACOB LAWRENCE

Jacob Lawrence was an amazing artist who painted pictures that told
stories about African American people and their experiences. One of
his most famous works is the Migration Series, where he painted 60
pictures showing how African Americans moved from the southern
part of the United States to the northern cities. His paintings are
colorful and use interesting shapes to tell important stories. Jacob
Lawrence's art helps us understand the history and feelings of different
communities. He was a special artist who used his paintings to share

important messages.
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Supplies:
¢ Construction paper or colored cardstock
= Scissors
» Gluc
= Markers or crayvons

Instructions:

STEP 1. Cut out simple shapes from colored construction paper, These shapes will be used to represent
different elements in the artwork.

STEP 2. Have the kids arrange the cutout shapes on a blank sheet of paper to create their chosen
scene or story. Encourage them to experiment with different arrangements until they are satisfied.

STEP 3. Gilue the shapes onto the paper.

STEP 4. Optional - Use markers or crayons to add details, such as facial features, objects, or
background elements.
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E;-il- Welcoming Schools

KEY INSIGHTS FROM THE RESEARCH ON
REDUCING PREJUDICE AND BIAS IN CHILDREN — SUMMARY

When does stereotyping and prejudice start?
« Babies notice race as early as 3 — 6 months.’

+ Children start to apply stereotypes betwsen the ages of 3 — 5.5

« Even preschoolers use racist language intentionaliy.®

e Elementary school students understand that stereotypes lead to discrimination.’
o Everyone is susceplivle tc impiicit biases 58

« Adolescences, when looking 2t African American faces, show higher levels of activity in the
amygdala — the area of the brain known or its fight-flight reactions.”

Why is it important to discuss prejudice, bias and race in school?
» Increase academic achievement and well being by valuing diversity."

o  If bias is not interrupted, students believe it is accepted.”

+ Harmless objects may be mistaken for weapons. ™

Research proven ways to reduce prejudice and bias:

= Real conversations about race with students make a difference.’’

« Emphasize similarities across race and differences within race.?

« Show interracial Interactions with books. ™
« Showing images of people that run counter o stergotypes.™

s It's important for students to see others being an ally and to expernence for themselves. ™
» By age 8- 9, children can help peers reduce prajudice.

« Intergroup contact generally reduces intergroup orejudice.”

« Develop positive self-worth o reduce biases and o help handie discrimination. ™42

» Key developmental skills for reducing prejudice: a
s Seeing beyond external diffsrences. Realizing that aithough things may appear different
they can be similar.
e Have the ability to see that someone could be 2 member of many different groups at the
same fime.
» Understznding that other people can have different and equaily valid perspectives.

Devsiop smpathy.

www.welcomingschools.org



KEY INSIGHTS FROM THE RESEARCH ON
REDUCING PREJUDICE AND BIAS IN CHILDREN (WITH DETAIL)

When does stereotyping and prejudice start?

Babies notice race as early as 3 — 6 months: Infanis living in 8 homogenecus neighborhood show
prefgrcnces to faces from their own racial group while infants in helerogeneous environmenis do
not.

Children start to apply stereotypes at a very young age: Between the ages of 3 and 5, children
begin to categorize pecple by race and express bias based on race.

Even preschoolers use racist language intentionally: Children as young as preschool are abie to
use racist language lo create social hierarchies, evoke emotional reactions by victims, and produce
harmful results

Elementary school students understand that stereotypes lead to discrimination: By age 7.
about 30% of children understand that stereotypes can iead io discrimination. By age 10, this figure
rises to 80%.%

Everyone is susceptible to implicit biases: Most Americans, regardless of raca, display an implicit
{or ung:onscious) pro-White/ant-Black bias. ®® By 6 vears, children demenstrate implicit biases about
race.’

Adolescences, when looking at African American faces, show higher levels of activity in the
area of the braln known for its fight-flight reactions: By age 14 both African American (AA) and
Eurcpean American (EA) children show heightened amygdala activity {a subconscious emotional
response) when viewing AA faces relative to EA faces. This difference is not prasent in earlier
childhogd. And responses to EA faces remained stable across the ages siudied (ages 4 — 16
years.)

Why is it important to discuss prejudice, bias and race in school?

increase academic achievement and well being by valuing diversity: The perception of the value
and emphasis on cultural diversity in the school seiting, multiculturalism, is associated with more
posilive cutcomes such as better academic achievement and psychosocial well being.zg

if bias is not interrupted, students believe it is accepted: If name-calling or other discrimination
happens at school and goes either unnoticed or is not discussed by adults, students infer that the
behavior is widely accepted,®

Harmless obhjects may be mistaken for weapons: Based on a number of studies, peopie are more
lixely to mistake harmless objects for weapons when held by or in the presence of Black people
relative to White people and in the presence of men relative fo women.”’

Research proven ways to reduce prejudice and bias:

Real conversations with students make a difference: Age-appropriate convarsation about race,
racial differences, and even racial inequily and racism are associated with lower ievels of bias in

young children.*

Emphasize similarities across race and differences within race: When discussing race, itis
imporiant to emphasizs the similarities across race and the differences within a race, as these are
narder for children to see who tend o focus on more noticeable differences.”

NWww weicomingschools.org



Show interracial interactions with books: Books that poriray interaction between children who are
similar to the audience and children of different races or cuitures have more impact on attitudinal
changes than books that only portray people of other races and cultures. »

Showing images of people that run counter to stereotypes: Exposing students io counter
stereotypic individuals builds new associations in pecple's minds — for example male nurses, black
inventors, or gay heroes.*

It's important to see others and to experience being an ally: Providing examples of allies working
to end bias based on race shows models of effective action and can alleviate feelings of guilt.*

By age 8-9 children can help peers reduce prejudice: Caucasian third and fourth graders with
lower levels of prejudice who discussed their racial attitudes with peers who had higher leveis of
prejudice peer were able to lower their peer's prejudice.”’

Intergroup contact generally reduces intergroup prejudice: Children from racially mixed .,chooh
are less likely to develop race-related favorable in-group biases and negalive out-group biases.®
Some key conditions are important for positive ffects of intergroup contact, including individuals
sharing equal status and common goals, & ccoperative rather than competitive environment, and the
presencs of support irom authority tiguras.”

Develop Positive Self-Worth:
s When someons's own self-worth is affirmed, they are less fikely to judge others negatively
tased on race or eﬂmicity.""’
¢ Middie-school students with a stronger racia! identity report less siress reiated to racial
daily hasstes. ¥’
« A positive sthnic identity helps promote educational success in the face of perceived
discrmination.*

Key Developmental Skills for Reducing Prejudice: ©

« Seeing beyond external differences / Realizing that although things may appear
different they can be similar. For example undersianding that a tall, thin glass of water
could have the same amount of water as a shori, wide glass.

« Have the ability to sce that someone could be a member of many different groups at
the same time. For example, 2 child could be a gi, a Latina, a student, and an athiete.

» Understanding that other people can have different and equally valid perspectives.
For example, soma kids like recess because they can run around while others like recess
because they can hangout and talk with friencs.

» Develop Empathy: Leaming lo perceive and share the emotions of another person.
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What Is Ableism? How To Identify and
Challenge It

July 18, 2023

What is ableism? And how can we discuss it with our children in productive ways? Ableism, the
discrimination or prejudice against individuals with disabilities, pervades our society subtly and
overtly. Believe it or not, it's all around us. And 2s a non-disabled person, | didn't start to notice
how social structures can create barriers for individuals with disabilities until adulthood. But |
don't want my children to wait until adulthood to leam zbout ableism. | want my children to be
aware of this issue—so we take time to notice, name it, and move to action. Keep reading if
you're interested in developing the skill set to notice, identify, and dismantle structural ableism
as a family,

Understanding Disability

According to the CDC, 25% of adults in the United States, or 61 million people, have a
disability that makes it difficult to participate in everyday activities. This includes disabilities that
affect mobility, vision, hearing, cognition, and independent living. As people age, the risk of
developing a maobility disability increases.

About 40% of adults age 65 and older have a mobility disability.

As a parent, it is important that | help my children understand that disability can be visible, non-
visible, or undiagnosed, that it happens on a spectrum, and that it can change over time. A
disability could refer to a person’s physical, cognitive, intellectual, psychiatric, sensory, or
emotional state.

People with disabilities experience discrimination on a macro and micro level. The macro leve!
focuses on accessibility and inclusivity (lack of elevators, lack of accessible parking spots, or
broken infrastructure). Whereas the micro level focuses on personal treatment, including the
attitude, language, and verbal harassment ("crazy,” “stupid,” “dumb,” "slow") a disabled
person experiences. This blog post will focus on the former, but be on the lockout for a follow-
up blog post focused on the latter. As we leamn, we can hold each person in our family
accountable.



What |s Ableism?

Ableism is discrimination that targets people with disabilities. It is based on the assumption
that typical abilities are superior and that people with disabilities are inferior. Ableism can take
many forms, including:

Stereotypes and Assumptions

Peopie with disabilities are often stereotyped as helpless, dependent, or incapable. They may
be considered less intelligent, less capable of work, or less worthy of respect.

Physical Barriers
Buildings, transportation, and other public spaces may not be accessible to people with

disabilities. This can make it difficult for them to participate in everyday activities and access
services.

Attitudes and Behaviors

Peopie with disabilities may be treated differently than others and may be subjected to
discrimination and harassment. They may also be denied opportunities because of their
disability.

Ableism has a significant impact on people’s lives. it can limit their opportunities, restrict their
access to services, and make it difficult for them to participate in society fully. It can also lead to
feelings of isolation, shame, and depression. You can do many things to help mitigate this
societal oppression.

How We Can Challenge Ableism Together
Keep in mind the following ways that we can challenge ableism, together;
Challenge Stereotypes and Assumptions

Itis important to challenge stereotypes and assumptions about people with disabilities. We
must recognize that people with disabilities are just as diverse as any other population group.

Make Public Spaces Accessible

Buildings, transportation, and other public spaces should be accessible 1o people with
disabilities. This can be done by making buildings wheelchair-accessible, providing accessible
transportation, and making sure that information is available in accessible formats.
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/ Change Attitu&es and Behaviors

People with disabilities should be treated with the same respect and dignity as anyone else.
This means we check our assumptions, attitude, language, and entitlement. We do not ask
strangers about their impairment or disability. We do not park in accessible parking spots, even
if we're going to be guick. We do not doubt a person’s disability, even when it's a non-
apparent disability. We need to challenge discrimination and harassment against people with
disabilities.

Challenging ableism is an important step toward creating 2 more inclusive and accessible
society. By working together, we can make sure that people with disabilities have the same
opportunities as everyone else. Keep reading for ideas on how to discuss ableism with your
children and how to dismantle ableism as a family.

Dive Deeper: Ableism In Everyday Activities

Affiliate Disclosure: | only recommend products | would use myself, and all opinions exprassed
here are my own. | am an affiliate of Bookshop.org and Amazon. | will eam a commission if you
click through and purchase Bockshop.org or Amazon.

In the following passages, | delve deeper into structures in our society that uphold ableism in
subtle and overt ways. While the examples are interwoven with my family’s anecdotal

~  experience, | hope that you notice how ableism is pervasive in all parts of our scciety, often
going unnoticed by able-bodied people geing through their days.

My wish is to help you notice the injustices happening around you, and empower you to create
lasting change in your community to help battle ableism in your settings.

Here's how you can start to identify and challenge ableism with children:

1. In Our Neighborhood

As a family, we often walk to new parts of our neighborhood to walk cur dog, Butter, or to get
a cup of coffee. When | stumble upon a broken sidewalk, | pause, notice it, and share the
impact with my children,

“Look at this sidewalk. | wonder how this happened?”

o “While we can simply step over the crack, who might not be able to do so? Whe might
have to go into the street to get around?”

» “Sidewalks make neighborhoods safe. But what happens if we have to use the street?
Who does that harm, and how?

»  “Who can we tell? How can we advocate for change?”



My children have built the muscle to quickly identify the impacts of broken sidewalks,
unmarked crosswalks, faulty crosswalk lights, and the lack of stopped-controlled intersections. If
it's a high-traffic area, we use our local 311 to call and report these dangers. This is only one
example of using our non-disabled immunity to make our neighborhoods more accessible and
safe.

Take a moment to think of other obstacles that able-bodied people don't think twice about as
they navigate daily life. in cities like Denver, Colorado, where Lime and Lyft scooters litter the
sidewalk, often blocking pathways, how might that impact someone who uses a wheelchair?
Keeping your eyes peeled for daily injustices such as these can help you to become more
aware of ableism in everyday life, and inspire you to do something about it.

2. During Playtime

We love playing with Magnatiles and Legos in our home. Sometimes our children already know
what they'd like to build, like the Spiderverse or a WWE arena. Other times we come up with
an idea together. No matter what, | casually ask them questions to encourage their inclusivity
skills:

» "Where could we put the ramps for people who use wheelchairs?”

« “Can | put the elevator here?”

» “Let’s make this hallway wide enough for everyone to move through it. Can it be this
wide?"

o "Will we have a parking lot? How many accessible parking spaces should we build? Can
we have golf carts to bring people to the door?”

« “Oh, we need a bathroom for service animais. What about over here?”

The more casual, the better. Soon your children will be building structures that are more
inclusive and accessible.

| love incorporating a “peopie basket” with all kinds of people into playtime. We're enjoying
this set and this sgt of figurines. | throw them all in a basket and allow my children tc use them
as they wish.

3. At The Playground

When my son Cobe and | started homeschooling, we enjoyed exploring parks around the city.
One day, we stumbled upon a community center offering various services, including an indoor
basketball court, and outside playground. As we entered the gym, we noticed no cne else was
there, so Cobe began playing basketball. Shortly after, an employee approached us and
inquired if we had any disabilities. | was puzzled; no one had ever asked me before. The
employee informed us that the gym was reserved for disabled individuals, but we could use the



inclusive playground outside. Cobe was disappointed, and | felt embarrassed. Maybe even a
little excluded.

Quickly, | realized that my initial feelings of defensiveness and entitlement were the problem,
not the multicenter. Instead, | concentrated on the situation as | gathered our things.

By having a conversation with Cobe, | helped myself unpack my privilege.

= "l wonder, how many gyms are designed for our abilities? And how many were made
for people with disabilities.” | recalled how many indoor gyms we’ve tried as he thought
about this.

* Do you realize we've never had to call to ask if they have what we need to play and
work? But some neighbors have to call to ask if they have ramps, accessible showers,
benches, and equipment. What's that called?”

On our way to the playground, we talked about our ableism and entitlement and how it
contributes to the discrimination that disabled people face. We also discussed the importance
of affinity spaces and why they should not be available to everyone.

Affinity spaces are places where people gather because of a shared interest, identity, or
passion.

Affinity play spaces are crucial for children’s socialization, development, and leaming. It's
important to have inclusive spaces available for all children and affinity spaces available for
disabled children.

4. In The Media

Qur children are constantly consuming some types of media. Whether on their phone, tablet,
school laptop, or a good old fashion book, they're receiving messages, but how accurate and
honast are those messages?

My family and | often discuss 2 topic called "inspiration porn.” Stella Young, a disability rights
activist, coined this term to describe 2 type of media portrayal of disabled people.

Inspiration porn is 2 commonly witnessed phenomencon on social media, where people with
disabilities are portrayed as extracrdinary individuals for accomplishing ordinary tasks. This
portrayal fails to recognize their individuality, diversity, and the full range of their capabilities
beyond their disability. Hence, it reduces individuals with disabilities to mere objects of
inspiration for non-disabled people. The primary purpose of inspiration pom is to make non-
disabled viewers feel uplifted and inspired, but it doesn’t consider the feelings and exoeriences
of disabled individuals.



If you're curious, please watch Stella Young's TED Talk from 2014 together as a family. it's a
great way to explore this topic further.

In my book, Raising Antiracist Chi : ' i uige, | provide a checklist for
identifying inspiration porn with children.

Working Together Against Ableism

Thank you for taking the time to understand ableism better to teach your children about it and
fight against it to create a more inclusive world. | hope you leave this article with at least one
piece of information you did not have before and a new perspective on approaching the
subject with your children. Stay tuned for more content and resources around ableism coming
up, including ableist language to aveid and their alternatives.

If you enjoyed this article, consider buying me a cup of coffes. I'm Britt, a Black bi-racial

momma, author, and anti-bias facilitator, who provides free resources to families on subjects
ranging from ableism to antiracism.



