
Apple Orchard School
A B A R A T A G L A N C E

S E P T E M B E R OCTOBER N O V E M I E R

• Wanthly theme: Family
• hang up tamily boards
• pass out caregiver surveys
• Hispanic Meritage month

• Monthly theme: self
identity

• cummunity Sukkot bu ln
• Indiganous Peoples Day
• Divali celebration
• Affinity Graup: 10/26

• Monthly theme
community

• grandparents & special
friends duy

• school wide community
S E C A C E   T F O E C E

• Affinity Group: 11/16

DECEMBER JANURARY F E B R U A R Y

• Monthly theme: gender
identity & expression

• winter holidays &
celebrations

• c o m e t wi th BIPOC
families a t

conferente

• Monthly theme: race &
skin tone

• Lunar New Year
• Affinity Group: 1/25

• Monthly theme:
disabilities & Inclusion

• Black History Month
s c h o o l wide

• Art Show
• Affinity

Group: 2/22

MARCH APRIL MAY/JUNE

• Monthly theme
immigration & world

studies
• Hall celebration

• Monthly theme!
environmentalism

• connect with BIPOC
farmilies a t corderences

• Monthly theme activism

ctissr uom dconu
* Pride month

• Women's History Month • Affinity Group: 4/19 • Asian Passic Arnerican
• Affinity Group: 3/8 m o n t h

• Affinity Group: 5/24

NOTES:

A B A R C U I D E



Books showing Diversity and ABAR subjects we have in our library

-Can I play too? by Samantha Cotterill - Diversity of ability/friends

-It was supposed to be Sunny by Samantha Cotterill - Diversity of Ability/
Autism/Diversity of Color

-This Beach is Loud! by Samantha Cotterill - Sensory issues/Diversity of ability/Diversity
of color

-Nope. Never. Not for me! by Samantha Cotterill (these four books are all from the
same series about dealing with sensory processing.) - Sensory issues/ autism

-Sometimes All I need is me by Juliana Perdomo - Family/Feelings/self-esteem/
Diversity

-The Tantrum that Saved the World by Megan Herbert & Michael E. Mann - Climate
Change/ Rhyming/Diversity

-Mamma and Mommy and Me in the Middle by Nina LaCour - Family/Diversity/
Diversity of Color

-All moms by Sarah Kate Ellis and Kristen Ellis-Henderson - Family/ Love/
Compassion/Diversity

-The Girl who Planted Trees by Caryl Hart - Planting/ Trees/ Diversity

-What's in your Pocket by Heather L. Montgomery - Nature/Diversity of color

-1 am Thinking my Life by Allysun Atwater - Concepts/ Self concept/ Diversity of color

-Thank you Neighbor! by Ruth Chan - Friendship/ Diversity/ Multicultural

-Finding Om by Rashmi Bismark - Multicultural/ Mindfulness

-Milk and Juice a Recycling Romance by Meredith Crandall Brown - Recycling

-Friends are Friends, Forever by Dane Liu - Pond Life/ Friendship



-Stacey's Extraordinary Words by Stacey Abrams - Feelings/ Self-esteem/
Determination/ Diversity of color

-A Hundred Thousand Welcomes by Mary Lee Donvan - Houses/Multicultural/Diversity

-Calvin by JR and Vanessa Ford - Gender Expression/Diversity of Color

-Nosotros means Us by Paloma Valdivia - Multicultural/Spanish/ Poetry

Cheltenham Elementary School We Are All Alike...We Are All Different

Lavelle, Kari We Move the World (2 copies)
Fritsch, McGuire, & Trejos We Move Together (2 copies)

Ibrahim, Hudda What Color is My Hijab?
Kim, Jamie Where are You From?
Larocca, Rajani Where Three Oceans Meet (2 copies)
Fox, Mem Whoever You Are

O'Hair, Margaret You Are Enough (2 copies)
Thomokins-Bigelow, Jamilah Your Name is a Song (2 copies)

Khan, Hena Under My Hijab
Reynolds, Peter The Word Collector (2 copies)

Choi, Yangsook The Name Jar (5 copies)

Udry, Janice What Mary Jo Shared

Harris, C.M. What If We Were All The Same?

Lukoff, Kyle When Aidan Became A Brother

Deenihan, Jamie When Grandma Gives You A Lemon Tree
Wilt, Joy You're One-of-a-Kind
Collins, Harold Signing at School
Schaefer, Lola Some Kids are Deaf
Collins, Harold Songs in Sign
Penfold & Kaufman All Are Welcome

Jackson, Ellen It's Back to School We Go!

Walker, Tricia Elam Nana Akua Goes to School



Walker, Tricia Elam Nana Akua Goes to School

Freeman, Mylo Princess Arabella Goes to School (3 copies)
Ancona, George Ricardo's Day

Paul, Miranda S p e a k Up

Woodson, Jacqueline The Day You Begin (2 copies)
Wing, Natasha The Night Before the 100th Day of School
Hubbard, Rita lorraine The Oldest Student

DiAngelo, Robin WHITE FRAGILITY WHY ITS SO HARD FOR WHITE
PEOPLE TO TALK ABOUT RACISM

De La Pena, Matt Carmela, Full of Wishes (3
copies & 1 i n Spanish) Diversity/ Birthday

Otoshi, Kathryn
One

Colors/anti-bias/social
justice

Verde, Susan Hey, Wall A Story of Art and
Community (3 copies)

Art/Diversity of color/
Community/Family

Kranz, Linda Only One You Family/ Being Yourself
Kranz, Linda

You Be You
Diversity/ Being
Yourself

De La Pena, Matt Carmela, Full of Wishes (3
(copies & 1 in Spanish)

Diversity/ Birthday

Fogliano, Julie When's My Birthday? Birthday/Diversity



Black History Month - LINKS for Teachers
February 2022

Please choose a couple of these online books, musical performances, baking projects, or
games to share with your students. Black lives and history is a big focus this month, BUT this

list is welcome all year long in our classrooms. Sandwich Club too!

Read Alouds by Black Authors

https://www.netflixboakmarks.com/
Bookmaris celebrating black voices

httos//youtu.hu/vuibTQuzg2Q
Sulwe - Lupita Nyong'o

httos://youtu.be/ag-QXWV/FsVX
S h a d e of Cocoa - Marquita B.

I l the samo': Georains Sweat Pototo Pie Compar

https://youtu.bg/KD=5dl_aFbEo
The Day you Begin - Jacqueline Woodson
https://youtu.ba/32h3Py30/iw

Change Sings - Amanda Gorman / Read by Mra, Bernard

hitos://youtu.be/a_14107H84k
l'am enough - Grace Byers

You M a t t e r - Christian Robinson

http:://www.yputubo.com/watch?x=KDs5c_gfhts
The Day You Begin - Jacqueline Woodson

http:://www.youtuba.com/watch?y=MJ_MUs_MShg
The Word Collector - Peter H. Reynolds

https://voutu.be/k9UtYtb0Qgk
Karama Brown Roads "I Am Perfectly Designed" | Bookmarks | Netflix Jr



M u s i c

What a Wonderful World - Louis Armatrong

Lean On Me - Playing for Change

Colobration (Kool and the Gang) Playing for Chunge

http::/lyoutu.be/MDBgQyEN2QU
Stand b y M e - acopella

You Moke Me Feel - Arethan Frankin - For Sho Obomas- 2015

Ain't No Mountain High Enough - Diana Ross - 1953

Clausical M u s c i a n

LATRE LAURALEMAN GUDIXE
Black History Morth - Sesame Street -2021 - Liston/Act/Unite

bttas//youtu.bo/HyTpu6BmEBR
Thats W h a l Friends A r e F o r - Dionna Warwick a n d Fr iends ÷2013

We Are The World - 2020 - (Tina Tumor, Micheal Jackson, Lanel Richie + more)

Bo Happy - Bob Markty - School Music Cub -2019

Olympians - Winter Olympics Bejing 2022

Erin Jackson - 2022 Winter Olympian - Speen Skater
https://youtu.bo/rTM3atGvOig (skating)
https://youtu.be/sbV018KBVZI (awards presented)

Ayumy Hirano - Halfpipe - Triple Cork -End of video
https://xwutulbo/tsWza.J12F7a (snowboarding)



Activities / Cooking / Instruments

c a n G o u r d

Traditional African Cookie - Nigeria - Benne Wafers
Toois Needed - Oven - Large Bowl - Baking Sheet

Ingredients:

1 cup sesame seeds, toasted
# cup butter, melted

• 1 / cups brown sugar, packed
1 €99
1 tsp vanilla extract
1 cup all-purpose flour
½ tsp salt

• M tsp baking powder
Directions:

1. Preheat oven to 375 F.

2. Toast sesame seeds by placing them on an ungreased baking sheat and toasting at 375 for 10-12 minutes or until lightly
browned.

- in wlal cooine ix brown suger, butter egg, vanilla extract, lour, sat, baking powder and toasted sesame seeds together
4. Drop the dough into teaspoon-sized bails onto a greased baking sheet. Spread the cookies out so that there are 2 inches of
10om between each cookie.

5. Beke at 375 for 5-6 minutes, until the edges are lightly browned. Remove the cookies from the ovan and allow them to sit
For 2-3 minutes. Store any leftover cookies in an airtight container. Makes 1 dozen cookies.

Games

• Mancala - Bolieved to be the oidest game in the world, Mancala has been played in all the counties on the African
continent. Ta play, you need a Mancale board with holes arranged in either two or four rows. Traditionally pebbles were
used but commercial versions use marbles and the aim of the game is to move your stones around so that you can
capture your opponent.

• Zamma - is a popular game in North Africa. Some boards havo beon found that date back to 1400. You use a 9x9 o r
Pô square board to play. Each player has 40 pieces, black or white and just like checkers, the pieces are set up on either
side of the board with the center-left empty. The black pieces are the men and the white are the women. The player
who captures all the opponent's pieces is the winner

• Butterily - is a very popular game in Mozambique and also resembles checkers. The unusual board is consisting of two
triangles that look like a butterfly. Two lines cross the width of the triangle and one runs down the length forming 19
intersection point that pieces are played on. Each player has nine pieces and the goal is to espture all of your

opponents' pieces.



IDENTITY DEVELOPMENT
BY A G E : YEAR 0 - 5

3 - g
MONTHS

• Can discern
racial features

• Babies prefer
features from
cer t a in rac ia l

groups

18-24 0 - 2 0-2
MONTHS

• Toddlers
r e c o g n i z e
gender
differences and
s t a r t using
gender labels

• Chronic racial
s t r e s s c a n

affect infants
through
maternal stress

and
intergeneration

al trauma.

• Infants
recognize race

and gender but
rely on parental

influence for
identity
formation

2 -3

• By age 2-3,
children
strongly identify
with gender
and develop
g e n d e r
stereotypes

2-5

• By age 5-5,
ch i ld ren s t a r t
categorizing
people by race
and showing
r a c i a l b i a s e s

A G 區   S

• By age 5, racial discrimination is linked
to heightened stress responses and
early mental health concerns.

• Parental racial socialization (teaching
children about race) can buffer against
racial stress.

QUESTIONS/PROMPTS
• How comfortable are you talking about your identity in terms of your

religion, race/ethnicity, gender, socioeconomic status, etc.?
• Have you had any conversations at home? What were they? How did you

feel having them?
• What questions are your child(ren) asking?
• How often during your day do you encounter people who are different from

you in a material way? What kind of interactions do you have with them?
Are they substantive or transactional?



IDENTITY DEVELOPMENT
BY AGE: YEAR 6 - 1 0

6-7
• By ages 6-7,

children's
al t i fudes about
race influence
their
perceptions of
fairness and
ability

7 - 1 0

• By ages 7-10,
children
unders tand
systemic
inequities and
develop
stronger class
biases

LATE
CHILDHOOD

• Children's
understanding
of sexual
orientation also
emerges in late
childhood, even

If thoy do not
yet have a
personal
identity label

10 YEARS
• Physiological

s i r e s s r e s p o n s e s
(elevated cortisol,
inflammation) are
c o m m o n in

children facing
raciel
discrimination

• Strong sense of
identity can help

6 - 1 ④
• By ages 6-10,

children
develop a
deeper

understanding
of gender
identity and
begin to
recognize non-
h e t e r o n o r m a t i v

e identitios

7 YEARS
• A strong racial

identity can
s o r e o s o

p r o t e c t i v e

promoting
resilience and
well-being.

TRYING TO UNDIRSTAND
THE WORLD

• Curiosity-based questions
• WHAT are they asking about (actually)
• WHY are they asking
• Answer questions straightforwardly
• Model and coach humility, curiosity and

delight about difference
• Kids look to US to see how we react
• Asset's-based language
• Be mindful of children's media

CHILDREN'S MEDIA
• Not always good for kids BECAUSE kid's media spends more minutes on

problematic behaviors to "illustrate" moral lessons
• Before age ó, children can't follow plot
• Children's books about diversity often use a deficit model. (X had a

difference that was hard to deal with, but they 'overcame' their terrible
diFference and were accepted.)

• Research shows that Friends is better for kids to watch that Spongebob.
• We can't sanitize history for young children.



S O U R C E S

"Adults Delay Conversations About Race Because They Underestimate Children's Processing
of Race," by Jessica Sullivan, PhD; Leigh Wilton, PhD, Skidmore College; and Evon P.
Apfelbaum, PhD, Boston University, Journal of Experimental Psychology: General, published
online Aug. 6, 2020

Source: Derman-Sparks, L (n.d). Stages of Children's Racial Identity Development.
https://www.earlychildhoodwebingrs.com/wp-sontent/uploads/2016/02/Stagas-ef-
Childrens-Racial-Identity-Development.pdf

Lillard, A. S., & Peterson, J. (2011). The immediate impact of different types of television on
young children's executive function. Pediatrics, 128(4), 644-649.
https://doi.org/10.1542/2eds.2010-1912
Zimmerman FJ, Christakis DA: Associations between content types of early media exposure
and subsequent attentional probiems. Pediatrics. 2007;120(5):996-992

MeDavitt, B. W., & Mutchler, M. G. (2014). "Dude, you're such a fog": Perceptions of
"homophobic" speech use in schools. Journal of LGBT Youth, 11(1), 26-51.

# https://doi.org/10.1080/19561653.2013.840761

Ehrensaft, D. (2012), Gender-nonconforming youth: Current perspectives and future
directions. Journal of Adolescent Health, 51(4), 295-297.
# https://doi.org/10.1016/j.jadehealth.2012.01,018
Neblett, Rivas-Drake, & Umaño-Taylor (2012) - Rocial stress impairs executive function and
self-esteem.
# https://doi.org/10.1111/j-1750-8606.2012.00239.*

Seaton of al. (2011) - Adolescents with a strong racial identity experience fewer negative
effacts from racism.
# https://doi.org//10.1111/j.1467-8624.2011.01651x

Shutts et al. (2016) - Children continue to associate wealth with intelligence and
c o m p e t e n c e
* https://doi.org/10.1371/journal.pone.0149360
Hussak & Cimpion (2019) - Children essentialize social cotegories, believing race/class
d i f f e r e n c e s o r e innate.

$ https://doi.org/10.1111/desc.12758



S O U R C E S

Hughes et al. (2006) - Parents' discussions about race help children develop resilience to
discrimination.
$ https://doi.org/10.1037/0012-1649.42.5.747

Pachter & Coll (2009) - Rogism negatively impacts child mental health, leading to anxiety and
depression.
https://doi.org/10.1097/DBP.0b015e318ia7b782

Shutts ot al. (2016) - Young children use visual weaith cues (clothing, possessions) to assess
others.
# https://doi.org/10.1571/journal.pone.0149360

Martin & Ruble (2004) - Preschoolers actively seok gender cues and show rigid gender role
beliefs.
https://doi.org/10.1111/j:0963-7214.2004.00276.x

Heard-Garris el al. (2018) - Examines how vicarious racism (experienced by parents) impacts
infant health.

Zosuls of al. (2009) - Infants begin acquiring gender labels before age 2, influencing play
behavior.
# https://dol.org/10.1037/a0014053

Kelly et al. (2005) - Three-month-olds, but not newborns, show a preference for own race

faces.
# htps://doi.org/10,111/1467-7687.2005.0434o.x

All sconarios come from Legrning for Justice, with a few modifications.
https://www.leamingforjustico.org/magazine/publications/speak-up/among-family



S P E A K U P
WITH FRIENDS AND NEIGHBORS

CASUAL COMMENTS
A white man plans to marry a South American woman; his friends make incorrectassumptions about her race, religion and family background. "The question we never stopgetting is, 'Do Carrie's parents mind?" When we question the question, we are told that'indian families like their daughters to marry their 'own kind,' How can we respond?"
A Chicago woman who is adopted, still grieving the death of her mother, is told, "Oh, sothat wasn't your real mother who died?" The woman writes, "I was so hurt by this I didn'tknow what to say."

A Chinese American woman often finds herself asked by friends, "What do Chinese peoplethink about that?"

Approach friends as allies.
When a friend makes a hurtful comment or poses on offensive question, it's easy to shutdown, put up walls or disengage. Remember that you're friends with this person for areason; something special brought you together. Drawing on that bond, explain how thecomment offended you.

Respond with silence.
When a friend poses a question that feels hurtful, let protracted silence do the work foryou, Say nothing and wait for the speaker to respond with an open-ended question;"What's up?" Then describe the comment from your point of view.

Talk a b o u t differences.

When we have friendships across group lines, it's natural to focus on what we have incommon, rather than our differences. Yet our differences matter. Strive to open up theconversation: "We've been friends for years, and I value our friendship very much. Onothing we've never really talked about is my experiences with racism. I'd like to do that



SPEAK UP
WITH FRIENDS AND NEIGHBORS

OFFENDED GUESTS
A friend stays overnight with a married couple. All three had been part of a beer-drinkingcrowd in college but when offered a beer that evening, the guest politely declines.
In the morning, the husband offers the guest a cup of coffee. Again, the guest declines.Attempting humor, the husband asks, "What are you, Mormen or something?"
The guest explains that, yes, he has married since college, to a Mormon woman, and hasconverted

Be proactive.

Beforo houseguests arrive, ask if they have any special dietary restrictions or other needs.Also, share any household traditions or practices you have that may affect them.

Pay attention.

When we miss or ignore social cues and clues, we can stumble into awkward moments. Payattention to subtleties of communication, a hesitancy from a guest before beginning omedi might indicate a need for a moment of silent prayer, for example.

Focus on behavior, not beliefs.
If you feel the need to ask questions, center it on behavior rather than beliefs. "John, you
used to drink in college. Have you stopped?" This may open, rather than close, o

conversa t ion .

Accept information at face value.

If someone declines one thing, offer another without judgment or inference. "Would you
like a soft drink instead?" Or, "We also have milk or juice; would that work?" Be gracious.
Aim to please, not judge:

Ta k e r e s p o n s



SPEAK UP
A M O N G FAMILY
IMPRESSIONABLE CHILDREN

A woman's young son tells a racist "joke" at dinner that he had heard on the playgroundearlier that day. "I immediately discussed with him how inappropriate it was. I asked him toput himself in the place of the person in the joke.' How would he feel? I discussed with himthe feeling of empathy."

A New Jorsey woman writes: "My young daughter wrapped a towel around her head andsaid she wanted to be a terrorist for Halloween -'like that man down the street.'" The manis a Sikh who wears a turban for religious reasons. The woman asks, "What do I tell mydaughter?"

Focus on empathy.
When a child says or does something that reflects biases or embraces stereotypes, point itout: "What makes that joke" funny?" Guide the conversation toward empathy and respect:"How do you think our neighbor would feel if he heard you call him a terrorist?"
Expand horizons.

Look critically at how your child defines "normal." Help to expand the definition: "Ourneighbor is a Sikh, not a terrorist. Let's leam about his religion." Create opportunities forchildren to spend time with and learn about people who are different from themselves.
Prepare for the predictable.
Every year, Halloween becomes a magnet for stereotypes. Children and adults dress as"psychos" or "bums," perpetuating biased representations of people with mental illness orpeople who are homeless. Others wear masks steeped in stereotypical features ormisrepresentations. Seek costumes that don't embrace stereotypes. Have fun on theholiday without turning it into an exercise in bigotry and bias,
Be a role model.
If parents treat people unfairly based on differences, children likely will repeat what theysee. Be conscious of your own dealings with others.



SPEAK UP
A M O N G FAMILY

JOKING IN-LAWS
A woman's father-in-law routinely tells racist and anti-semitic "jokes" at family gatherings."It made me very uncomfortable, "though at first I didn't say anything to himabout it." After having children, however, she felt compelled to speak up.

Describe your family's values.
Your spouse's/partner's family may well embrace bigoted "humor" as part of familialculture. Explain why that isn't the case in your home; explain that principles like toleranceand respect for others guide your immediate family's interactions and attitudes.
Set limits.

Although you may not be able to change your in-laws' attitudes, you can set limits o n their
behavior in your own home: "I will not allow bigoted jokes' to be told in my home."

Follow through.

in this case, during her next visit, the woman and her children left when the father-in-lew
began to tell such a "joke."She did that two more times, at later family gatherings, beforeher father-in-law finally refrained.
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Moving in the Right Direction
Addressing the Racial Opportunity Gap in Education by

Creating Culturally Responsive Early Education Programs

by Toshiba Adams

uring the mid-1970s, at the
y o u n g age of four, I began

my early schooling years by
helping to racially integrate public
schools in Milwaukee. As an adult,
I can still recall rising carly each
murning, walking to the corner of
my city-dwelling home, boarding the
yellow bus and arriving at my predomi-
nantly white school in the suburbs. 1
can also recall how attending predomi
nantly white schools caused me a great
deal of anxiety. I was the only Black
child in my class-none of my class-
ruom peers or school staff looked or
talked like me. And my white class
mates seldom included me in their
daily play groups. 1 felt like T had been
transported to a foreign land. While
in this distant land, I was expected to
acclimate to the school's mainstream
culture and excel socially and scademi-
cally. Yet, this rarely happened for me,

Inshiis Adams. Ph.D. so rves
nalahra rottuctor and

Instructional chair of casty
(hikfhood education a t

MEwaukoo Area Tochnical
Calege Her seye th ared bent hing

focus includes examining the
teletionhin betwion satur tai l

nequalities and a child's growth and development
school desegrogation: and Critical Rare Theory.

From 1996-0000, Aclams verved es the founder god
Do awner of sin NIEVE accrecited dariy chadhood

edu: alina guested

In this foreign land, 1 felt different
and I struggled to operate within this
system of difference. For example,
I found it difficult to abandon my
Ebonics language [Le., "Black"
Fnglish,) and was often reprimanded
by my teacher for using words that
were not found in Webster's Dictionary.
To encourage my use of standard
English, my teacher informed the entire
second grade class that she would only
serve a treat on Friday if "...Toshiba
earns 100 percent on the Spelling Bee."
I remember feeling humiliated and
ashamed of my academic shortcom-
ings. Ironically, though my teacher's
strategy for motivating me to become
a better speller was inappropriate and
offensive at best, her gesture eventually
influenced me to become a more profi-
cient reader, writer and speller. Despite
my progress, my teacher informed
my parents that I was not performing

academically as well as my white peers.
She strongly recommended that 1 repeat
the second grade so that I could "catch
up." Of course, my parents respect-
fully declined her recommendation.
Despite my academic progression and
my parents' hands-on involvement in
my school affairs, inequitable learning
experiences became the norm for me

as T continued my academic journey in
predominantly white school systems.

Reflecting back, I now realize that I
missed valuble school-bused oppor-
tunities that could have potentially
supported my overall development.
I missed the opportunity to develop
meaningful social relacionsitips with
my peers and school staff: the oppor-
tunity Do feel as though I mattered
within my school's environment; and
the opportunity to learn within a
culturally affirming school context.
Such missed opportunities negatively
influenced my social, emutional and
academic development.

Our Faltering
Education System
My carly education experiences
transpired during the 1970s. What
abour now? Recent studies show that,
even today, inequitable school-based
policies and practices result in Black
children missing multicultural class-
room instruction and their academic
needs being unmet. For exampic,
in 2017, studies reported that Black
preschool-aged children were 3.6
times more likely to be suspended
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and expelied than white preschool-agc
children (Treat et al., 2019; United
States Department of Education Office
of Civil Rigbts, 2019). Dr. Walter
Gilliam and his colleagues studied
the implicit biases of carly education
teachers, meaning the attitudes and
stereotypes that they held toward
different groups of children. Regarding
discipline measures, they found that
teachers more vigilantly observed Black
children, especially boys, because they
expected them to misbehave (Gilliam et
21, 2016)-

Teacher a s e s a re also no ted in the

design of preschoul assessments. Foc
example, teachers often underestimate
the acadcmic abilities of Black chil-
dren (see Trent er al., 2019), which
leads to Binck children recciving a
watered-down version of the classroom
curriculum. While implicit biases are
perceived as unconscious cognitive
processes, the impact of racial preju-

dice is quite severe and long-lasting,
resulting in Black children missing
valuable learning time and opportuni-
ties that support their holistic develop

ment. These missed opportunities lead
to a difference in schooling outcomes
across racial groups, which is refer-
enced as the racial achievement gap
(Aratani et al., 2011; Ladson-Billings.

2006; Milner, 2012).

The inequitable ways that Black
children have historically been disce-
garded within the educational system
have implications for early education

teachers. This discussion should influ-
ence early educators to build equitable
learning environments that support the
development of all children during their
early years, but especially Black chil-

dren, since research shows that racial
bias against this group of children

continues to be pervasive and harmful.
Culturally relevant pedagogy serves as
one approach for addressing the racial
opportunity gap noted within the carly
education literature.

Culturally Relevant Pedagogy
Culturally relevant pedagogy is an
educational philosophy that grounds
one's approach toward teaching. As a
pioneer of CRP, Ladson-Billings (1995)
discusses how CRP rests on three
fundamental concepts. All children
must 1) experience academic success,
2) develop cultural competence and,
3) develop a critical socio-political
consciousness. These concepts are
interwoven, meaning that a culturally
relevant teacher cannot simply focus

on one concept. Instead, culturally
relevant teachers intentionaily deter-
mine ways to incorporate all concepts
within their teaching approach.

Culturally Responsive
Teaching
Culturally responsive teaching is a
pedagogy, or a practice of reaching.
that extends from the central ideas
associated with CR.P. Below, I provide
cxamples as to how eatly education
professionals can align their teaching
approach to a culturally relevant
framework.

Academic Success. Culturally respon
sive early education teachers ensure
the academic success of children by
viewing chem as capable learners.
Teachers should challenge children
by providing them with age- and
developmentally appropriate activi-
ties that guide learning across all
domains of development (Bredekamp
& Copple, 1997; Ladson Billings,
1995). Culturally responsive teachers
also understand that culture is central
to the process of learning (see Ladson-
Bilhng, 1994, 1995)- As such, teachers
serve as "cultural bridges" (Gay, 2004),
building learning that affords all
students opportunities to see them-
selves, their families, and their commu-
nities represented within the classroom
curriculum.
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When developing learning experiences.
culturally responsive tenchers realive
that children arrive at their programs
with a predetermited set of knowledge,
abilities and experiences. By observing
young children in natural play settings
and recording their strengths and
areas for improvement, teachers better
understand how to scaffold their
approaches to integrate new learning
concepts that guide children toward
meeting new developmental milestones.
Observations also inform teachers
about how to differentiate learning co
meet she unique developmental and
cultural needs of euch child.

Cultural Competence. In order to build
cultural competence within young
children, teachers must first build
cultural competence within themselves
(sec Gay, 2010: Ladson Billimes, 1992)

meaning they must understand and
experience different cultures in order to
teach young children through a multi

cultural and anti-racist lens. Teachers
also become culturally competent by
reflecting on their own worldviews,
cultural practices, social norms and
biases, and by expanding their under-
standing of diversity beyond their
personal realities. From here, teachers
become equippod to build lessons that
guide children's understanding of their
own culture, which not only builds
self-identity but also increases the
child's ability to respect and under-
stand the cultural perspectives of
others. According to Ladson-Billings,
a culturally competent child is also
"biculrural," meaning able to navigate
berween home and school environ-
ments (Delpit, 2002, p , 111).

Socio-political Consciousness. Since
young children love to explore through
language, carly education tenchers
can support children's development
of socio-political consciousness by
building learning experiences that
allow children to analyze and discuss
socictal worldviews, customs and



NARROWING THE GAP

EXCHANGE MAY/JUNE 2021

norms. Children should be given
permission to ask questions that chal-
lenge societal norms from multiple
perspectives, such as questioning
inequalities and inequities that are
based on race, racism, poverty,
language, gender, class and immigra-
tson status.

Thought-provoking questions lead to
a deeper understanding and valuing of
differences. However, many teachers
are uncomfortable discussing concepts
of race and racism and claim to "nor
see color." This colorhlind approach
is actually harmful to the psycho-
logical and identity development
of young children, because many
children uf color, and their families,
encounter racism on a regular basis.
Furthermore, when teachers refuse to
"sce color," they are actually deeming
young children to be invisible beings.
Since race (along with gender and
class) is actually a socially developed
construct used to grant social and
pulitical advantage to people based
on their association with the domi-
nant culture, it is important to engage
young children in discussions about
how they are similar to and different
from one another in meaningful ways
that dismantle racial hierarchies.
Allowing children to openly and
honestly engage in difficult discussions
empowers children from all racial
and ethnic backgrounds to "develop
a broader sociopolitical conscious-
ness that allows them to critique the
cultural norms, values, mores and
institutions that produce and maintain
social inequities* (Ladson-Billings,
1995%

Tips for Building a
Culturally Responsive
Early Education Teacher

You may be wondering, "How
can early education teachers create
Icarning opportunities that align with

a culturally relevant pedagogy?* T have
compiled ten practical tips that will
ger you moving in the right direction!
Culturally responsive teachers:

1. Avoid gender biases and support
young girls in assuming a positive self-
esteem by ensuring that women are
portrayed in a variety of positive lead-
ership roles. Teachers can intentionally
display pictures of men and women
who assume diverse professional roles
and invite guest speakers to spenk with
children about their caroces.

2. Inclade cultural artifacts that
represent people from around the
world. For example, your dramatic
play area should include a diverse
variety of foods, dolls, cookbooks,
clothing, puppets, wall displays, ethnic
restaurant menus and cooking utensils

for play and exploration. Teachers
should ensure that dolls and figurines
represent diversity in age, race, skin
tones, hair texture, ethnicity and
abilities.

3. Observe children during play
time with a goal of better under-
standing their interests, abilities,
cultural styles of communication and

experiential knowledge. Teachers can
use this information to build learning
opportunities. In a culturally respon-
sive classroom, children serve as
co-teachers, subject matter experts and
presenters of information.

4. Design environments with
comfortable sofas, chairs and pillows
that can casily accommodate adules,
including family members. Furniture
choice and set-up encourage coopera
tive play between children and interac-
tions between children and adults.

5. Infuse the arts within your
programs, including music, songs,
instruments, poetry and dance nerivi-
ties that represent a variety of genres

ExchangePress.com

from around the world (i.e., jazz, clas-
sical, gospel, rap, Latin beats, Afro-
Caribbean beats, and so on),

6. Encouruge use of the family's
home language. In a culurally rich
environment, children and adults
speak in multiple languages; written
labels and wall displays are posted
throughout the classroom in various
languages; and children sing songs,
recite poetry and read books in
multiple languages,

7. Learn from children, families
and the community. Invite family
members to share stories about their
cultural norms and traditions; serve as
language teachers; lead cooking activi-

ties, and read stories. Teachers can
extend their learning through homc
visits, conferences, community and
cultural events, parent questionnaires,
two-way communication and local
field trips.

8. Include beautifully designed
books that reflect children's interest
and display positive messages. Books
should also promote self-love and
positive self-identity. Good examples
include "The Color of Us," by Karen
Katz, which teaches children about
the beautiful shades of brown skin,
and "Sulwe," by Lupita Nyang'o and
Vashti Harrison, which discusses how
a dark-skinned Black girl learns to love
her skin color and herself.

9 . Speak openly and freely with
children about societal power struc-
tures that marginalize particular
groups of people. Encourage children
to ask questions and build lessons that
spark discussions regarding historical
and current events, such as the Black
Lives Matter movement. In response
to the social inequalities that are
discussed, children should be guided
toward social justice action. For
example, it would be age appropriate
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for preschoolers to decorate signs that
advocate for social justice and march
around their school's neighhorhood
showcasing their signs.

10. Incorporate technology within
the program in meaningful ways.
For example, encourage children to
use technology do learn about people
from different cultures and to develop
personal and family hiographies as a
way to share their identity with their
classroom peers and teachers.

Opportunity gaps in early education
exist when we, as educators, fail to
provide all children with equitable
opportunities to develop within
and across devciopmental domains,
Inequitable learning opportunities
can negatively impact children during
and after their preschool years. To
counter racial incqualities, carly educa-
tion professionals must be willing to
explore the possibilities of educating
young children in environments that

are rigorous and culturally affirming.

According to the late Martin Luther
King, Jr., the purpose *..of education
is to teach one to think intensely and
to think critically -intelligence plus
character-that is the goal of truc
education." Dr. King's sentiments align
with a culturally responsive teaching
approach. Rarly education profes-
sionals who adopt a CRT approach
support young children's brain devel-
opinent when they encourage them
to think critically, reflect on their
thinking and ask thoughtful ques-
tions; prepare children to engage in a
diverse and ever-changing world; build
compassion and empathy in children;
und build positive self-esteem, by
helping children feel confident about
their differing abilities and cultures.
Taken together, these actions prepare
young children for social and academic
SUCCESS:
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Starting with Anti-Bias Education

Preparing the Environment
Using your anti-bias lens, highlight the social indicators or identities that are

being affirmed, centered, and represented in your classroom books,
curriculum, and teaching materials.

Indigenous
Disabled Male

Black
islam white

Latino/x
Judaism Middle-class

Pacific Islander
Hindu Non-disabled

Asian
Neurodivergent English-speaking

Gay
Immigrant Natural-born citizen

Lesbian
1st & 2nd gen. Christian

Tr a n s
Deaf Neurotypical

Non-binary
Limb Difference Nuclear family

Poor
Female Cis-gender

Working-class

*Please note thiz in rot an exhaustive lat. Foel empowered to acid additional socini tiantities no the lista.

www.britthawtharne.com

Q u e s t i o n s to Ask:

1. Am I affirming this identity in my classroom?
When am I affirming this identity in my

c l a s s r o o m ?
How am I affirming this identity in my

classroom? (passively or actively)



C l a s s r o o m I n t e r v e n t i o n s
& Accommodations

CLASSROOM EXAMPLES:

UNIVERSAL
SUPPORTS

All learners with or
without lEP's receive

SPECIALIZED
SUPPORTS

Learners with lEP's w h o
need minimal/moderate

a s s i s t a n c e

INTENSIVE
SUPPORTS

Learners with lEP's a n d
significant delays wino

n e e d maximum assistance



Descriptions and Examples of Tiers of Support
Universal Supports are high quality early childhood strategies that can be used for all
children, those that are identified as needing special education and typically developing
children. These strategies take into consideration all learning styles and include the selection of
curriculum, materials and resources that all children can use, providing support for diverse

abilities, learning preferences, languages, and cultural backgrounds.
Examples of Universal Supports:

• Presenting instruction in multiple ways (visual, auditory, tactile)
• Using classroom wide visual schedules
" Organizing the classroom to meet all children's needs
* Engaging children based on their interests and choices
= Repetition of verbal directions
• Increased wait time for responses

Specialized supports may be needed for children who have been identified as having delays in
their development and needing special education. These supports may be used for children
who need minimal to moderate assistance to meet their IEP goals and objectives and to access
and participate in the preschool curriculum.

Examples of Specialized Supports:
• Presenting instruction specific to child's learning based on IEP information, goals and

objectives
• Using prompting levels specific to child's chances of success
• Using visuals specific to child's needs, goals and objectives
• Repetition of verbal directions along with additional support (prompts, visuals, etc.)• Extended wait times along with prompting when response is not given or correct
• Specific organization of classroom, arrangement of classroom areas and/or materials

Intensive supports may be needed for a smaller subset of children who have been identified
as having significant delays in their development and needing special education. These supports
may be used for children who need maximum assistance to meet their IEP goals and objectives
and to access and participate in the preschool curriculum.

Examples of Intensive Supports:
• Presenting instruction specific to child's learning based on IEP information, goals and

objectives, including break down tasks into steps
• Using high level of prompting and consistent prompting to complete tasks
• Using motivating and consistent reinforcement specific to the child
• Using modified or adapted materials/equipment that is specific to the child's needs
• Giving directions in the mode of communication the child uses (pictures, signs,

gestures, etc.)



All children have unique needs.

Even children identified as needing special
education vary greatly in the types and levels of

assistance they need to be successful.

Their needs are ever changing and supports/interventions
may need to be adjusted depending on the
activity, goal, time of day, preferences, etc.

It is important to ensure that a child does not become over dependent on adult or
peer assistance and that the prompt levels used are always working toward
independence. (Click on the links below for further information)
Prompting Hierarchy - Supporting Children in the Development of Independence (voiced powerpoint)
Prompting Hierarchy - Supporting Children in the Development of Independence (pdf document)

Please take some time to explore our Topics of the Month as they will now include a
Supports, Accommodations and Adaptations section, which provides more specific
examples and resources.

Additional Resources (links):

Adapting_Children's.Learning Opportunities - DEC Recommended Practices - ECTA Center
Environmental Modification Examples - CONNECT - Community-fps-uns edu

References:

Supports, Modifications, and Accommodations for Students. Center for Parent Information & Resources
School Accommodations and Modifications Idens That Work. Office of Spesial Education Programs
Sandall, Susan R.. Schwartz, liene S., Building Blocks for Teaching Preschoolers with Special
Needs, Brookes Publishing Co, 2008.
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Examples of adaptations for preschool children with special needs:

• Modifying the physical environment
• Adapting materials
• Simplifying the activity (breaking it down, decreasing the number of steps)
• Using child preferences (favorite toy, favorite activity)
• Using special equipment or adapted devices
• Using adult support
• Using peer support

*Always remember*
The special education process requires that individual supports and interventions for
children be based on their strengths, weaknesses, and identified needs.

These should be reflected in the following sections of their Individual Education Plans
(IEP):

• Present Levels of Performance,
• Goals and Objectives,
• Supports and Services,
• Accommodations

The IEP document should be referred to often when planning activities and instruction.

Levels of support Pre-K ESE:
When planning interventions and supports, it is important to take into consideration the amount
of assistance a child needs to be successfui. in both general and special education, it is
becoming comman to use tiered support frameworks. These are referred to by many different
terms. Again, when working with preschool children the terminology is not so important; but the
concept of providing the correct amount and type of support to increase chances of a child's
success is essential.

Intensive Supports
Children with IEP's and
significant delays who need
m a x i m u m assis tance.

Specialized Supports Children with lEP's who
need minimal/moderate
assistance.



Preschool Special Education Interventions "TATS®
TALKS

Overview of Specially Designed Instruction in IDEA

Under the Individuals with Disabilities Education Act 2004 (IDEA), some preschool children (3
years of age through 5 years of age) who have undergone the evaluation process, may be
determined eligible and in need of special education.

According to IDEA:
Special education is specially designed instruction, at no cost to the parents, to meet the
unique needs of a child with a disability.

IDEA further defines specially designed instruction as:
(3) Specially designed instruction means adapting, as appropriate to the needs of an eligible
child under this part, the content, methodology, or delivery of instruction -

(i) To address the unique needs of the child that result from the child's disability; and

(ii) To ensure access of the child to the general curriculum, so that the child can meet
the educational standards within the jurisdiction of the public agency that apply to all
children. [5300.39(b)(3)]

Supports
U n d e r the Umbrella o f

Specially Designed Instruction

Adaptations - an overall
term for any assistance
required by a chiid with
special needs to be
Successful or to experience
the same opportunities as
typically developing peers.

J

Accommodations -
adaptations that help a child
access or participate in the
curriculum or activities without

changing the curriculum or
activity itself.

Modifications - adaptations
that make changes to the
curriculum or activity so that a
child with special needs can
participate and be sucoessful.

Adaptations, modifications and
accommodations are all types of
support given to preschool children with
special needs under the overall umbrella
of specially designed instruction. The
terms are often used interchangeably but
there is some agreement to their
meaning and use.

For preschool children the differences in
meaning and use may be more subtle,
as they are working on a wide variety of
developmental skills in many areas. In
older children the differences may be
more defined, as they are working on
specific assignments and with specific
materials.

When working with preschool children, it
doesn't really matter what terminology
you use. As long as you are carefully
planning the individualized interventions
a n d supports that the child n e e d s to
participate in the curriculum/activities
and to make progress toward their lEP
goals you're on the right track!



Examples of adaptations for preschool children with special needs:
• Modifying the physical environment
• Adapting materials
• Simplifying the activity (breaking it down, decreasing the number of steps)
• Using child preferences (favorite toy, favorite activity)
• Using special equipment or adapted devices
• Using adult support

• Using peer support

*Always remember*

The special education process requires that individual supports and interventions for
children be based on their strengths, weaknesses, and identified needs.

These should be reflected in the following sections of their Individual Education Plans
(IEP):

Present Levels of Performance.
• Goals and Objectives,
• Supports and Services,
• Accommodations

The IEP document should be referred to often when planning activities and instruction.

Levels of support Pre-K ESE:
When planning interventions and supports, it is important to take into consideration the amount
of assistance a child needs to be successful, In both general and special education, it is
becoming common to use tiered support frameworks. These are referred to by many different
terms. Again, when working with preschool children the terminology is not so important, but the
concept of providing the correct amount and type of support to increase chances of a child's
s u c c e s s is essential.

Intensive Supports
Children with IEP's and
significant delays who need
m a x i m u m assistance.

Specialized Supports Children with IEP's who
need minimel/moderate
assistance.

Universal Supports All preschool children with
or without IEP's.



Descriptions and Examples of Tiers of Support

Universal Supports are high quality early childhood strategies that can be used for all
children, those that are identified as needing special education and typically developing
children. These strategies take into consideration all learning styles and include the selection of
curriculum, materials and resources that all children can use, providing support for diverse
abilities, learning preferences, languages, and cultural backgrounds.

Examples of Universal Supports:
• Presenting instruction in multiple ways (visual, auditory, tactile)
• Using classroom wide visual schedules
• Organizing the classroom to meet all children's needs
• Engaging children based on their interests and choices
• Repeti t ion of verbal direct ions

• Increased wait time for responses

Specialized supports may be needed for children who have been identified as having delays in
their development and needing special education. These supports may be used for children
who need minimal to moderate assistance to meet their lEP goals and objectives and to access
and participate in the preschool curriculum.

Examples of Specialized Supports:
• Presenting instruction specific to child's learning based on IEP information, goals and

objectives
• Using prompting levels specific to child's chances of success
• Using visuals specific to child's needs, goals and objectives
• Repetition of verbal directions along with additional support (prompts, visuals, etc.)
• Extended wait times along with prompting when response is not given or correct
• Specific organization of classroom, arrangement of classroom areas and/or materials

Intensive supports may be needed for a smaller subset of children who have been identified
as having significant delays in their development and needing special education. These supports
may be used for children who need maximum assistance to meet their IEP goals and objectives
and to access and participate in the preschool curriculum.

Examples of Intensive Supports:
• Presenting instruction specific to child's learning based on IEP information, goals and

objectives, including break down tasks into steps
• Using high level of prompting and consistent prompting to complete tasks
• Using motivating and consistent reinforcement specific to the child
• Using modified or adapted materials/equipment that is specific to the child's needs

Giving directions in the mode of communication the child uses (pictures, signs,
gestures, etc.)



All children have unique needs.

Even children identified as needing special
education vary greatly in the types and levels of

assistance they need to be successful.

Their needs are ever changing and supports/interventions
may need to be adjusted depending on the
activity, goal, time of day, preferences, etc.

It is important to ensure that a child does not become over dependent on adult or
peer assistance and that the prompt levels used are always working toward
independence. (Click on the links below for further information)
Prompting Hierarchy - Supporting Children in the Development of Independence (voiced powerpoint)
Prompting Hierarchy - Supporting Children in the Development of Independence (pdf document)

tTATS® Please take some time to explore our Topics of the Month as they will now include a
Supports, Accommodations and Adaptations section, which provides more specific
examples and resources.

Additional Resources (links):
Adapting Children's Leaming Opportunities - DEC Recommended Practices - ECTA Center

Environmental Modification Examples - CONNECT - Community-fpg-unc.edu
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Gender Identity a n d Expression i n t h e Early
C h i l d h o o d Cla s s room: I n fl u e n c e s o n
D e v e l o p m int Wi t h i n Sociocultural Contex ts
VOICES OF PRACTITIONERS | Volume 11, Number 1
Jamie Solomon

Voices of Prectitioners: Teacher Research in Earty Childhood Education, the online joumal of the National
Association for the Educapon of Young Chidren, hes been pubishod since 2004, Starting in July 2016, one Vaces
of Practitioners article will be publianed in each issue of Young Children as well as online
Voices of Practidioners is a vehicie for dissemination of early childhood teachers systematic study of an aspect of thov
own ciasarpom practice. Deeply involved in the dady Gwes of chidren and their families, teschers provide a enteal
insider perspective on life in their classroams through communication of their invesfigations, the resuts, and their
r e t e c t o r s

Visit Voicea of Practitioners to leern move about teacher research and to peruse an arching of pest Teacher Research
articles dating back to 2004.

During the past 10 yeurs of teaching in the party chidhood field, 1 have observed young children as they davelop
Ideas about gender identity. I scon came to understand gander expression as a larger social justic issue, realizing
how extemal infiuences were already at work irside the preschool clussroom, impacing children's interactions and
choices tor play ari exploration.

This mattor became a gruat priority in my professional life, leading ma ta look for ways to advocate for change. Some
af this eagerness stemmed trom my own frustrations abouf gender inequily and how, as a woman, I have felt limited,
misunderstood, and pressured by societal constructs. These personal experiences inspired me to help farther
discussions about gender developmont within the early childhood field so that, one day, young children might gruw.up
feeling loss encumbered by untair social expectations and rules.

Teaching preschool for six years at a progressive school, i wea abie to engage in ongoing leaming opportunities,
including observation and reflection. The schoors emergent curriculum approach required me to pay duse attention to
the cildren's play in order to build the cumoulum and create environments based on their evolving interests
Farty one sentester, white on a nature feld trip. I notioed great enthusiasm coming from a small group that consisted
mostly af girls They attempled to "make a campfire" using sticks and logs. After observing several other simiar play
scenanos and istoning to their discussions, I began building a curriculum based on lie children's evolving interests. I
started by offering copartunities to encourage this inquiry-for example, through drawing activities and providing tools
to more dosely expiore the properties of wood. Several wacks later. I was gratifind to see that antong those most
deoply engeged in our emorging curroular focus on wood, fire, and camping, the majority continund to be girls. The



girls' behavior and interests involved characteristics historically categorizod as masculine. joylully geting dirty, doinghard physical work (in this case wigh hand iools), and being motivated by a poroeived sange of dunger acted out intheir play-for example, pretending that a fre might erupt at any moment.

These exciting observations prompted me to investigate how a particular curriculum might encourage and supportchidren to behave tutside of society's gender corestructs. My understanding of gender intluencen buff ower time, eachyear I noticed the power and promance of these induances in the classroon.
Theos questions guided my study:

• How can 1 offer a curriculum thint provides chidren with more opportunitien for acting outside of traditionai genderroles?

• How con lenosurage and support children who wish to behave outside of traditional gender mies?• How can 1 foster increaningly flexible thinking about gender among 4 and 5-year-oid children?
The following study highlights axcerpte not only from our major emergent project on camping and firemaking, but alsatrom examples drawn from al of my teaching experiences that spring semester.
Literature review
Young children are continually making sense of their world, assimilating novl information and moditying their theoriespiong the way. Most influanges in the lives of young chikiren-both human and environmental--reinforceexisting stereotypes (Ramsey 2004).

Without prominent caring atults helping them consider perspectives that challenge the status quo, childron, lent totheir own devices, tend to develap notions that conform with stereotypes (Ramsey 2004): IF children are
regularly exposed to images, actions, people, and words that counter stereotypas -for exämple through books.photographs, stories, and role models thoy are likely to modily end expand on their narrow theories (Bnil & Pepper2008)

Thus, educators of young children should offer their student different porspectives, including those that countersociety's confined constructs, to alous children accoss to a range of roles, expressions, and identitics (Valente20113. Without such effarts, we stymie yaung children's davelopment, konging them from realizing the extent of theirpotential.

During this tescher rascarch project, I found many exampies of gits crossing traditional gender tal boundaries butanty a tew exampins involving boys. Some researchers befeva this phenomenon, a common finding in genderstudies, results from cur malo-dominaled culture, in which being male or having mala characteristion is associstedwith power, opportunity, and prestige (Daisian 2011)
Many young boys demonstrate awaranoss of these desirable qualities and perhaps worry about lasing suchadvantages if they were to cross gender lines. Acoordingly, educators must take an active role in providing both boysand girts counterarratives, and helping children question the status ano. Forman and fyie (P012) show faith in ouhuman capacity to evolve, describing our undarstandings of the world as malicable. They write. "We hold thatknowledge is gradually construcied by becoming each other's studant, by taking an inquiry stanco toward each other'sconstructs, and by sincere attamps to assimilate or reconcile each other's initial perspective" (247)-

My goal is that this rascarch wil prompt oducators to work on softening the system of gender rules that surrounds andgoverns our chidren. As Brown and Jones (2001) explain, "Changes in attitudes will not be achieved until certainfundamental dicholamies, which currently regulate aspects of clnssroom life, have been shifted": (143):
Methods

This study took place at a progressive San Francisco Bay Area preschool offering a full-
day, year round program. The school sarves 2 1/2 - to 5 1/2-year olds. I conduated the
study in my classroom of twenty-ona 4- and S-year-pids.
The children were from diverse backgrounds racially, culturally, and socioeconomically andropresented a wide range of family compositions. While al 21 children in my class wereobserved dunng the research process, particular children and groups of children becamo

more visible in the date tor various reasons. Sorte chidren stood out tp me as particularly
conforming or nonconforing to tradtional gender roles, as compared to their peers.
Alternatively, I also focused on cases whore i felt I had witnessed a child break from ther
typical role or gender expression. I was the load teacher and worked alongside and
collaborated with two coteachers.



During the spring semester when this study was conducted, the chidren spent most of the moming hours in
unstructuret play time witht the choice of wondng indoors or outdoors. We alsu spent at least one hour of mugry

moming engaged in more structured notivities, including circle tims. Te allemoans also included chaices far indoor
and outdoor play. Woekly deld trips had long been integral to the school's program, so my class lett the campus sach
Wednesday 10 embark on a locai adventure together.

Beginning this study in the Spring, I benefited from having established relationships with the children over the first five
months of the schaok year By the time I began this teacher research, I had mat with their parents during fail
conferences and spent countless hours observing the children, connecting with thom, lesming their idiosyncrasies,
and buiding trust. in fect, I had aiready come to know many of these chidren the year prior when preschoolers from
various dassrooms intermingled while playing in our shared yaro
My data sources included tield notes and roflective notes, video and photos, and weekly joumaling. The Sald notes
generally consisted of my observations, which were recorded during natural discussions and spontaneous events.After leaving the classroom i revisited the iold notes to fill in curtestual holes or other missing information. Fully
detailed, my field notes offered wiid samples that I could use to effectively recall experiences for analysia. I believe in:
many cases I reproduced conversations accurately. Al other times, I caplured more of the flow of an event. Excerpts
from my fleid notes, in tho upooming Findings soction, refect this range of detail.

My analysis uses a theoretical lens suggested by Rogolf (2003), wnich holds that human thinking and behavior should
De understond within its particular sociocuitural conted, that is to say an environment greatly influances those who ive
and leam within it and vice versa. Thus, the data is viewed in considoration of situstional factors such as structured
versus unstructured play, chidren's variad parsonalties, and larger societal infuences los the media. My analysisalso includes self-raffection, as I conbnually questioned my views on gendar, knowing that my dass hod bean gathered
through my personal fominist lens.

The data collected- noses and images capturing young childen's expressions, behaviar, and interactions-was
examinad for endence of gendered thinking and possible influences that caused it. Alter first organizing my data
chronologically, I prooeeded to go through it, lotting down ane to five words to describe each dala sample, Movingslowly, I regutarty returned to previous samples, making comparisons betugen records and reevaluating the
descriptions I was making. As new words or "codes" came to mind, I again relurned to previous data samples todesarmine whether this conpept wes visible throughout the dale. Thus, the process continued, moving forward and
baciward to compare, reevaluate, confrm new patterns, and then review.

Naxt, I studied my list of codes and pulled those that seemed most encompassing to serve as overarching themes.The thrae themes that resulind, in rejation to gender, ware (1) influences of materials and leacher expectations; (2)
children's desire and sparen for power: and (3) expressions and behavior illuetrating children's state of mind and
develcoment. In the following section I explore these themos, ilustrating each with supporting data axcarpts and my
analysis bether

Findings
infiuences of materials and teachar expectations

Many factors intluence chidran's learning experianoes in the early chilchood classroom. This first theme examings
how the availabic matenaia-whether closed or open-ended might guide the children's work and interactions with
o r t   A r e t h e s

I pamarily focus on the props ard tools that t, the teacher, provided the chidran, the intention bahind the materials:
affered, and my axpectations on how they might be used. Of course other compounding factors should be considered
here as well. For example, how qur school's philosophy pisys out in our classroom, the shysical environment, and theemergent curriculum topics we teachers have chösen. Sugh factors combing to create a stage upon which the childrenand teachers act.

Data collected an two different days revealod contrasting behavior among the childron
The fist excerpt tocuses an two girls exploring new matenals inspired by our emergent
unit on wood, camping, and fire. During this piay they assume less conventional famale
Toles

In the second sample, the subjects of my coservation include three boys whom t observed
handing baby doits props avalable throughout the year in our classroom-in a manner congruent with stereotypical
gendar norma.

Also Inaluded in this excerot is a giil who was seolng to inleract wth mo whde | walched the boys. The frat data
sampio stood out to me during analysis and I have includod it for the reader because it caused ime to rongider how



some curicular materals might offer children eppartunitics for acting outside of traditional gender roles. in contrast,
the socond sample made me think more daeply about the types of materiais that we typicaly offor chidren (e.g.. baby
dols), how many of these play props have strong associationa with only one gender, and how open-ended materials
might be less imiting for a chid's seif-expression and laming (See "Fied Notes, February 12, 20140)

When the children approached the camping activity table, I gavo very fitte natruction. Instead I explained i had soen
them working with wood recently, and I wanted to give them more fimg and toois for their investigation, Whanever !
share such observations about children's work and express curiosily, it seems to valdate their interests and
encourage their exploration. The group readily experimented. The actvity was approachable, apan-anded, and
afforded a sale piace to try out newidons, actions, and roles

The gis appeared empowered and stayed with their work for as long as possible. Their verbial exprassions resembled
those I had heard more often from boys in my classroom. For instance, Caitlyn and Stella deepened their voices
noticeably as they loudly deighted in wath discovery, saying, "OHHH" and "WHOA!" Apparently, this natural wood
paired with carpentry tals servod as antry venicies into the vigorous roles that the girls assumad

The logs warp fice those they had been gathering on our acid trip when they tried to make fire, while the hand tools
suggested new ways to wansform the wood. Something about this soonario obvicusly captivated them, as the girls'
interest in working with woot and dramatic play related to campfires and caging continued over the next several
months.

In organizing this activity. Thad expected more boys to be drawn to the wood and hand tools. On reflection, I see
these expectations were based on my can gonder-biased assumptors. insiend, this activity attracted more girls.
providing them the opportunity to further explore an interest outside of tractional female roles. Such traditional roles
are rainforced when girls role-play mothehood, prinzasces, or female characters commonly found in popular movies
and other media- activities far more common in my dassroom than these prie' work with wood

On a separate occasion, much later in the school year, I found myself drawn to a group of three boys working in the
dramatic piny area-Robby, Peter, and Mason during unstructured piay time. I noticed that they had picked up the
baby dolls, and was intrigued, as I hagn't seen them use the dolls before. They had aiso brought over a roil of tape

Parching on a nearby stepstool, i grabbed my camors, a notepad and pen, and began recarding. Mpanwhile, | was
slightly distracted by Ella standing next to me, as she simultaneously began sharing her future plans for motherhood
(Ses "Fleid Notes, Apri: 11, t h o the fallowing dislogues are presented side by side, us thay topk placo)

These data samples stood cut to me because of the coincidence of these two concurrent stamatypical portrayais ot
gender roles. While absorving the group, I had perceived Ella's dialogue as disruptive, unrelated to what I was in the
process of capturing. In the moment. I was not filly focused on her thoughts and did not consider them significant to
the situation. When I later refected, howevgr, I realized that Ella had noüced Iwas ohserving this group of boys and
their rough play with the doils. Looking to connect with me, she afiared her perspective on babies and cargiving

Upon reflection, the boys' behavior rominded me of teacher researcher Aaron Nigimark's description of his oreschoal
buys playing what he called "baaketball babies" (2012). Through his studies, Neimark (2012) nobiced how young
children often use objects in silly ways that diverge from the expected or intentiod use-for instance, pretending that
baskelballs were babies-and that this sense of creativity and comedy is an important component of peer culture

While there seered to be an element of humor as the boys piayed with tie baby dolls
during my observation, 1 further wondered about possible gender-reisted influences Diast
may have caused than to interact with the props in this way. Though connecting the

babies to plates and flying them ardund was a creative ided--a divergent one from how l
had expected children to use dolls-| felt that their gender role expressions quined their
acticas more than simple imagination. The girls in my class didn't play with the dolis offer.

but when they did, their play wes typically nurluring and gentic. I wondered if the boys had a tacil understanding that
playing with dolls in a schot satting is only acceptabie if it is clearly dislinct from the typical femals version of such
play (Brown & Jones 2001).

I find myself caught between a feminist perspective and that of the progressive teacher i sought to be: one who
embraces each chid's unique interpretation of an activity or idea (Brown & Jones 2001). The gender roles that
children assume, as defined by our culture, affect their play. from determining their interests to deciding how to play
and how to make use of props (Mcior & Handorson 2007). The data sampies in this section sugpast that the typo ol
materials affarad to children may provoke them to assume roles that are more or less sterootypical and could thereby



Induence their social interactions and loaming. For instance, becauso baby dolls are socially constructed as feminine
toys, they are less accessible for young bays

With an understood purpose for caregiing role-play, young gins cen feel comfortable behaving in line with their
stereotypical gonder role while playing with dolls. Boys. on the other hand, are perhaps implicity excluded from uning
these toys, lest they should act outside of their traditional gender role. If they do use such materials, I have obsarved
Ihat their play usually deviates from the expedied purposo. As a resull, I find such gendered toys to be limiting for both
young gils and boys. In contrast, materials that are less gendered and more open anded -for example, natural
materials such as sticks, pinecones, shells oncourage more creativity, stimulate imagination and allow for endians
interpretations. Accordingly, open-ended materials are more likely to further children's cognitive, physical and artistic
devolopment (NAEYC, n.d.).
Childron's desire and search for power

This second themo seniores the human dosire for control and power. I naticod that the children sought and expressed
power, for example, using i to exclude or include others, to influence a situation in their favor, or to feel strong. As with
the first thome, the key data samples oscurred on different days. I chose examples that invoted one chid acrass two
simiar events: first in a position of subordination and then in a place of pover. The first evant took place at school and
the sacond on a field tria.

Both events docurted during structurod playtime and both abservations involved a graup of three children-two had
already established thor play when a third approached and tried to join in. As teacher researcher Chris Taalee (2012)
faund, such triangulated situations often prove challenging for the third child. The cacarpts from the two fold notes
(See "Tield Notes, Fabruary 24, 2014* and *Fiaid Notes, April 9, 2014) demonstrate complex desires for power and
how chidren lear approaches for exercising cartrol.

In the Sold notes from February 24, Violet used her knowiedge of gender constructs and her understanding of her
friend Cora's somewhat conforming genter expression to control tha situation, Violet did not afar Cora any role, like asister or mom role, other than a monster. She knew that playing the monster is a less conventional option for a girl
and thus, a chaice that Cora would probably not acoept. Cora seemed to bo penalized here far acting within her
predictable pander role, which I found thoughtproveking, as acting within one's gender role is frequently considered
desirable and conducive to accoptance. Yet in this case. Cora a preterence to express female gender conventionaly
gave Violet an gasy way to exclude Cora.

More than a month later, on April 9, 1 wns fascinated lo see Cara try a similar tactic with Lillian, This time, however, the
interaction playod out quite differenty. Lilian roadily seized the opportunty to become the monster, and i was pleased
and surprised that Cora and Eddin wore completely open to hor involvement. While Visiet's intentions in the first
scenaro seemed clear to me. 1 was uncertain about Cora's modivation. I had observed that unlike Cora, Litian
assumed nancontorming rodes an a regular basis. If Cora reaily didn't want Lilian to join the pair, she would have had
to make a dilferent kind of proposal.

Buth soanarios demonstrate the complexty of young children's Interpersonal relationships within the enciocuniral
contexts aliuenting their lives. I and many other teachers have observed countiess interactions involving a smell
group of chidren trying to pratact thair hamonious piay from outsiders who could potentially disrupt the chan fragile
unity of young friandships (Neimark 2012. Tuaffo 2012). Thave witnessed children employ various strategies to
exclude others and now realize how frequenty they use their understanding of gendar and culture to sutomssfully
block pthers from the piay and determine wita is permitted membership to the group (Brown & Jones 2001)
Like Cora, same children can be understood as behaving from within a dynamic process that includes ieaming from
poors and the media, experimenting with ideas, and making sense of gender roles and relationshins

Expressions and bchavior illustrating child's state of mind and development
I heve naticod that around the age of 4, children can became resotute in their thinking and uncompromising an their
tnoories about the world, as they try to organize experiences and concepts into neat, often dichatomous categories.
The following data sample typifies the kind of ahortsighted porspectives children might sdopt. Left unchaliunged, these
party views may be rainforced and become more pormanent convictions. (Sos "Fleid Noles, Fobruary 25, 20142)

Addie has two younger brathers, one of whom is a very active 3-year-old and, according to Addie, "causes a lot of
probiems." 1 thus attributed Addie'a concem mostly to her experiences at home, Sull, I wondered about her bellet that
boys don't like her. Where did this conviction come from? Toddy quickly disavowed Addig's notion, and I noted how
eager he was not to be implicated in an unfeir assumption made about his gender.
In an effort to counter such gender sterootyping, my coteachers and 1 began Impiementing activities to aoquaint

chidren across genders, such as coed lunch seating arrangemants and partnered proincts: We siso began performing



childauthored plays in which crosagender roles wore common (Paley [1984) 2014)-
Discussion and implications
I bogan this study wondering how I might offer young children more opportunities le act outside of traditional gender
roles. In the end, I realized that the children were working through complex ideas about the word. Our curriculum on
fire and camping had encouraged some girls to step outside of gender roles, but a didn't have a widening effect on 7
children—no single approach would. My fingings showed that we neaded a broader approach to advante children's
d e s s about idantity:

Acoordingly. I seiected the frilowing strategias to modify my practice and undertake future leacher rosearch:
• nurture flexible thinking across all siluations
• find opportunities for children to step outside their comfort zones in regard to activities, peer relationahips. and

personal challenges
• foster advocacy skills in oneself and ciners

IT peopie have the capacity to consider unconventional iices and bend their tininking, our interactions with one ansther
might look very different and be healthier for individual identity developmont. Furthermore, 1 realind that exploring and

understanding gender identity shouldn't be concentrated on the experiences af a select few, such as the girls who
were so interested in the camping project. Rather, my goal should ba to expand everyone's mind, thereby making
more room for children to express thomselves individualy across the identity spectrum.

While this research provides Insight into she processes of children's identty development, my findings are based upon
one study I conducted independenty over a spring semester. My feminist lans and personal perspectives influence all
areas of ity shudy-from gathering date to analyzing for interpretations, and deriving conclusions

However, such subjectvity is inherent in teacher research and considered an advantage of the meshodalogy, as in
offars an honest insider's porspective of a practitioner in action (Meier & Henderson 2007).

Conclusion
According 1o Meier and Henderson (2007), "Since oany childhood is the foundation for young children's views and
experiences with getting along with one another, and with understanding and taking a stance toward the world ofrelationships, a focus in teacher research on socini justice will deepen our character/social curriculum" (178). 1 began
this research project to take action on a social justice itsue, but, over the four months of this study, most of my work
focused on first making sense of wind I was seeing. Fended up goneraing more questions than answers. Yet, # was
this procoss of questioning that helped me to deduce some usetu ideas for how best to continue identity work with
young children.

1 hape this study encourages other earty childhood toachers to question gendor issues that they might have otherwise
accepted at foge value. Looking critically at gender can allow teachers to have broader perceptions and intorpretations
af daily classrcom events, thereby alowing children more space as they develod their gendor identities
My data shows the complexity of this topic, including compounding factors, influences, and considerations. It also
demonstrates now pervasive socialized ideas about gender roles and expression are in our lives. White my findings

need to be considered within the study's limitations, | faul that 1 have successfully achieued a personal goal of sharing
my feminist thinking with a lurger audience within the fold of early chikihood education.

Accordingly, this study gives voice to an important issue, and its value lies in my efforts to question the world, case
rigid thinking, and counter oppressive constructs (Valents 2011). Hopefully my teacher research *changes and
challenges us to renew our commilment to an active, inclusive faminist struggle" (hooks 1994, 74).
Thoughts About the Article | Barbara Handorson, Voices coeditar
Gender is an glament of identity that young children are wocking hard to understand it is also a topia that early
childhood teachers arg not atways sure how best to address.

It's not surprising, then, that Jamie Sciomon's articin is the third teacher research study Voices of Practitioners has
published that focuses directly on gender, joining articles from Daitsman (2011) and Orfiz, Farrali, Anderson, Cain,
Fluty, Sturzonbecker, & Mallock (2014), Jamie Selomen's teacher research demonstrains how pedagogy that takes a
critical stance on gender stereotyping is a social justion issue because the performance of femininity stil maps directiy
onto disparitios in opportunity within our society

Further, she suggests how the male/female gonder binary demains a default perspeclive and suggests how a more
inclusive view af the gender spectrum can enhance and inform our practice and worldwew. Her work interprets
instances that arose nalurally in her teaching, and 2 displays how teacher research is simultangously a study of our



professional and our personai seives.
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PROJECT

BEST PRACTICES AND GUIDELINES

Creating an Anti-Bias Classroom

This set of guidelines outlines a set of practices that educators can incorporate into their
daily practices to foster a respectful and inclusive classroom.

Anti-Defamation League

http://www.adl.org/education-outreach/curriculum-resources/c/creating-an-anti-bias-learn-
Ing-environment.htmi#.UtVUotJDtyw

Speak Up at School
This guide for educators provides guidelines and strategies for responding to remarks made
by students and by other adults and gives guidance for helping students learn to speak up
as well. The guide also focuses on preparing adults to speak up themselves and act as
models for students.

Teaching Tolerance

http://cóna.tolerance.org/sites/default/files/general/Speak_Up_at_School.pdf

GROUP ACTIVITIES

Understanding Stereotypes

Students will learn to understand that assumptions can lead to stereotypes and unfair
judgments about individuals and groups, and how stereotypes and biases affect our lives.
Discovery Education http://school.discoveryeducation.com/lessonplans/pdf/stereotypes/
stereotypes.pdf

"Claim It!* Differences and Similarities: Creating a Climate of Inclusion
"Claim It! provides a simple lesson plan for exploring diversity in the classroom. This

activity helps reveal the many differences a classroom of students has, despite the
classroom appear ing homogenous at first glance.



RaceBridges for Schools

http://www.racebridgesforschools.com/wp/wp-content/uploads/2010/07/Claim_It_
LESSON PLAN FINAL.pdf

In My Other Life
What would it be like to grow up in another culture? Students work together to venture
outside the borders of their own experience to try on an alternative cultural identity. Groups
research other cultures and present their findings.

Edsitement

http://edsitement.neh.gov/lesson-plan/my-other-life#tsect-activities

Character Lesson: Respect

In this unit, learners explore the relationship between "respect" and definitions and
examples of prejudice, bias, racism, and stereotype. Students learn to recognize prejudice
and examine how they perceive others. Leamers also discover how prejudices are learned
and reflect on how to be more respectful of others.

Learning to Give

http://learningtogive.org/lessons/unit488/
*see website for additional lesson plans by grade level

WRITING AND REFLECTION ACITIVITIES

What's Your Frame?

This activity encourages students to reffect on their individual cultures and histories, their
backgrounds, the things they grew up with (some that may have been in their control and
others that they had no choice about), and their values. In the end, students will begin to
enlarge their perspective and recognize diversity of belief and background.
Teaching Tolerance

http://www.tolerance.org/activity/reflection-what-s-your-frame

Challenging Biased Language
The Anti Defamation League created this set of guidelines and suggestions to help
individuals recognize and challenge their own biases and teach them how to respond to
offensive behavior or language.

Anti-Defamation League

http://www.adl.org/education-outreach/anti-bias-educetion/c/challenging-biased-language:
html#.UtVSRtJDtyw



MOVIES AND VIDEOS
Big Enough

"Big Enough" is an hour-long documentary that re-introduces viewers to five short-statured
individuals filmmaker Jan Krawitz met in her 1982 film "Little People." Through interviews
done in 1982 and interviews done some 20 years later viewers are given an opportunity
to see into the world of a little person. This lesson provides students with an opportunity
to explore and discuss issues of identity, stereotypes and diversity in our society/ culture.
Students will examine the impact that intolerance has on groups in our society.
PBS

http://www.pbsleamingmedia.org/resource/5dee5e53-f866-4747-b6ab-
5fd34a3523fa/5dee5e53 f866 4747-b5ab-5fd34a3523fa/

Rece: The Power of an Illusion

A teacher's guide to the videa series "Race: The Power of an Illusion." Includes *Ten Things
Everyone Should Know about Race, facilitation and discussion tips, and suggestions for

PBS

http://www-tc.pbs.org/race/images/race-guide-lores.pdf
http://www.pbs.org/race (online companion resource)

http://newsreel.org/video/RACE THE-POWER OF AN ILLUSION (to purchase the video for $25)

Created Equal

The NEH Created Equal project uses the power of documentary films to encourage public
conversations about the changing meanings of freedom and equality in America. The four
films that are part of this project tell the remarkable stories of individuals who challenged thesocial and legal status quo on issues including slavery and segregation.
EDSITEment

http://edsitement.neh.gov/lesson-plans/created-equal

Building Respectful School Climates: Webinar Series
This series of webinars, created by the Anti-Defamation League, provides practical strategies
and tips for addressing bias and bullying and creating a positive school climate.

Anti-Defamation League

http://www.adl.org/education-outreach/education-webinars/#.UtVRD9JDtyw



HISTORY/SOCIAL STUDIES
Hate Crimes Legislation

Increasingly diverse school populations mean that campuses are not, unfortunately, immune
to hate crimes. The U.S. Department of Justice addresses the needs of teachers and school
administrators in "Preventing Youth Hate Crime: A Manual for Schools and Communities."

available online in PDF form. This resource provides ideas both for immediate action and
long-term policy responses to hate orimes, as weil as a list of successful programs on

c a m p u s e s around the nation.

Teaching Tolerance

http://www.tolerance.org/supplement/hate-crimes-leg/slation-high-school

Whites, Blacks, and the Blues
"Whites, Blacks, and the Blues enables students to explore and measure the distance

between black people and white people in the past and present United States, By thinking
about the intersections of whites, blacks, and others around the blues music, students
will deepen their understanding of discrimination and prejudice. They will also come to
understand the ways in which music can, or cannot, create opportunities for people of
different cultures, and with varying degrees of power, to relate to one another and find
common ground.

PBS

http://www.pbs.org/theblues/classroom/intwhitesblacks.html

JFK, LBJ, and the Fight for Equal Opportunity in the 1960s
This lesson provides students with an opportunity to study and analyze the innovative
legislative efforts of Presidents Kennedy and Johnson in the social and economic context
of the 1960s. By reading and listening to Kennedy's and Johnson's statements, students
will examine their intentions for mounting the fight for equal opportunities for all Americans.
Students will use online primary source documents to examine and analyze the Americans'
struggles over social and economic rights in these tumultuous years.

EDSITEment

http://edsitement.neh.gov/lesson-plan/iesson-21-new-frontier-great-society-and-fight-equal-
opportunity 1960s#sect introduction

Islam in America

In *Islam in America" , students explore some of the religious and cultural variations within
islam, as well as the relation of Muslims to members of other religious groups. There

are five videos for this lesson. A segment on the influx of Somali Muslims into a town in
Maine highlights the tensions that can occur when a group of Muslim immigrants settles
in a community unfamiliar with Islam. Other videos look at the relation of African American
Muslims to Muslims who immigrate from Asia and Africa; and similarities between islamic
Halal and Jewish Kosher traditions.



PBS

http://mass.pbslearningmedia.org/resource/islam08.socst.world.glob.lpinamer/islam-in-america/

ADDITIONAL ACTIVITIES
Mix It Up

Mix It Up at Lunch Day is a national campaign launched by Teaching Tolerance that encouragesstudents to cross social boundaries and interact with someone new at lunch. The websiteprovides information on how to facilitate a Mix I t Up Lunch as well as other activities andsuggestions for increasing interactions across groups and decreasing prejudice.
Teaching Tolerance

http://www.tolerance.org/mix-it-up/what-is-mix

Getting Out of the Box

Students will define stereotype, discrimination and prejudice. They will brainstorm a socialaction plan to heal racism.

Learning to Give

http://learningtogive.org/lessons/unit137/lesson3.html



WEBSITES

Anti-Defamation League
http://www.adl.org/

Discovery Education
http://www.discoveryeducation.com/

EDSITEment
http://edsitement.neh.gov/

Leaming to Give
http://learningtogive.org/

Multicultural Education Program
http://mep.berkeiey.edu/

The National Center for Culturally Responsive Education Systems
http://www.nccrest.org/

PBS
http://www.pbslearningmedia.org/

Teaching Tolerance
http://www.tolerance.org/

Zinn Education Project: Teaching a People's History
http://zinnedproject.org/

M A K I N G 1
R ING

C O M M O N
P R O J E C T

HARVARD



Here is an example of a name story worksheet. You may have ways you want to change
it to work for you.

Here is the link to this one:
https://www.scholastic.com/content/dam/teachers/blogs/alycia-zimmerman/migrated=
files/pdf-of-name-research-interyiew-form-1.pdf

Name Date

"The History of My Name" Family Interview Research
Interview a parent or other family member to leam about how you got your name. Use
what you learn from your interview to answer the questions on this page. Try to answer
as many of the questions below as possible. Write your answers in complete sentences.
Who picked out your name?

How did they decide on your name? Is there a story behind your name?

Does your name have any personal or cultural meaning to your family?

What would you have been named if you had been born a boy/girl (opposite of
what you are)?

Name Date
Does your family call you by any nicknames? How did you get your nicknames?

What do you like about your name?



Did you learn anything that surprised you?

Did you learn anything else that you'd like to share?

Note to families: To provide a personal context for learning about history, we
are beginning our first "historical research" at the closest personal level -
history as it pertains to our own lives. By researching the history of their
names, the students are laying the groundwork to understand historical concepts

in increasingly broader contexts over time.
Your child is going to interview you about the story behind his/her name. Please
elaborate as much as possible.



INCORPORATING

BLACK HISTORY MONTH
IN SUBJECT AREAS

HISTORY

Expione the meh Metary of Afmcar
crllzafiore, molucing pre-salcnial soceties
and grect empires lie Mal and Songha

Delve into the mpoct ef the tranectlante
slave traps, netirtance movements, and
the ochievements of African Americons in
vorious nistanical periods, including the Civil
Rights Movemert

LITERATURE

Immerse students in the iterary
contributions of Africon American writers
such as Longston Hughes, Maya Angelou,
Zona Neale Hurcten, and Jomes Boldwin
Analyze their works, whch often reflect
the struggles, neolienos, and cultural
richness of the Africon Amarican

e x p e r i e r i c e .

SCIENCE AND MEDICINE

Highlight the contributions of Africon
Americans in the fielde of sclence and
medicine, from pioneers like Daniel Hale
Williams the first person to parform
open-heart surgery, fo modern
researchers moking advancements in
various scientific disciplines and medical
r e s e a r c h

VISUAL ARTS

Celebrate the vibrant world of African
American visual artists such as Jocob
Lawrence, Faith Ringgold, and Jean-Michel
Basquiat. Explore their unique styles,
themes, and confributions to the broader
a r i world

M U S I C

Immerse students in the diverse and
I n f l u e n t i a   h i s t a r y   o f   A f r i c a n   A m e r c a r

music, f rom the rocts o f jou and blum t athe globo impost of hp hop Explore theworks of musicians like Lous Armstrang
Aretho Frankin, and contemocrany crieta

shaping the muge indusiry

C I V I L RIGHTS MOVEMENT

Eramine the key evenita, leadara, ord
miesiones of the Cive Rights Movamant
Including figures like Marin Lather King
Jr. Rosa Porks, and the import of

landmark events such as the Manigamery
Bus Boysoft and The March on Washington.

POLITICAL FIGURES

Learn about promnent Africon Aedrican
poltical figures who hova shabed the
course of history from trolblasers lita
Shinley Chicholm to tha hietorie prosibeney
of Barock Obama Explang their

contributions to poiltica, adwanocy and
social changa

ENTREPRENEURS AND INOVATORS

Celebrate the entrepreneurial spirit and
Innovations of Africon Americans such os
Madam C.J. Walker, the first female
self-made millionaire, and Gornett Morgan
inventor of the truffle signal and gus
mask. Explore their impact on industry and
society.



SHAPES AND STORIES
Create a vibrant artwork using simplified shapes and bold

colors, inspired by African American artist Jacob Lawrence.

INSTRUCTIONS

STEP 1: Look at examples of Jacob Lawrence's work.
STEP 2: Find ideas and insipration to create your
own design, based on Lawrence's style. Emphasize

SUPPLIES

Scissors
Glue stick

Va r i o u s c o l o r s
of paper

the use of bold and contrasting colors.
STEP 3: Cut out simple shapes from the construction paper. These
shapes will be used to represent different elements in your artwork.
Arrange the cutout shapes on a blank sheet of paper to create your
chosen scene or story.
EXTEND ACTIVITY: Add details using markers or crayons; add details,
such as facial features, objects, or background elements, to enhance
your artwork.

JACOB LAWRENCE
Jacob Lawrence was an amazing artist who painted pictures that told
stories about African American people and their experiences. One of
his most famous works is the Migration Series, where he painted 60
pictures showing how African Americans moved from the southern

part of the United States to the northern cities. His paintings are

colorful and use interesting shapes to tell important stories. Jacob

Lawrence's art helps us understand the history and feelings of different

communities. He was a special artist who used his paintings to share

important messages.



SHAPES AND STORIES
Create a vibrant artwork using simplified shapes and bold
colors, inspired by African American artist Jacob Lawrence.

INSTRUCTIONS
STEP 1: Look at examples of Jacob Lawrence's work.
STEP 2: Find ideas and insipration to create your
own design, based on Lawrence's style. Emphasize

SUPPLIES

Scissors
Glue stick

Various colors
of paper

the use of bold and contrasting colors.
STEP 3: Cut out simple shapes from the construction paper. These
shapes will be used to represent different elements in your artwork.
Arrange the cutout shapes on a blank sheet of paper to create your
chosen scene or story.
EXTEND ACTIVITY: Add details using markers or crayons; add details,
such as facial features, objects, or background elements, to enhance
your artwork.

JACOB LAWRENCE

Jacob Lawrence was an amazing artist who painted pictures that told
stories about African American people and their experiences. One of
his most famous works is the Migration Series, where he painted 60
pictures showing how African Americans moved from the southern
part of the United States to the northern cities. His paintings are
colorful and use interesting shapes to tell important stories. Jacob
Lawrence's art heips us understand the history and feelings of different
communities. He was a special artist who used his paintings to share
important messages.

w w w. l i t t l e b i n s f o r l i t t l e h s . c o m



Supplies:

• Construction paper or colored cardslock
• Scissors
• Glue
• Markers or crayons

Instructions:

STEP 1. Cut out simple shapes from colored construction paper. These shapes will be used to represent
different elements in the artwork.

STEP 2. Have the kids arrange the cutout shapes on a blank sheet of paper to create their chosen
scene or story. Encourage them to experiment with different arrangements until they are satisfied.

STE:P 3. Cilue the shapes onto the paper.

STEP 4. Optional - Use markers or crayons to add details, such as facial features, objects, or
background elements.
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Welcoming Schools

KEY INSIGHTS FROM THE RESEARCH ON
REDUCING PREJUDICE AND BIAS IN CHILDREN - SUMMARY

When does stereotyping and prejudice start?
• Babies notice race as early as 3 - 6 months.'
• Children start to apply stereotypes between the ages of 3 - 5.3
• Even preschoolers use racist language intentionally."

• Elementary school students understand that stereotypes lead to discrimination."

• Everyone is susceptible to implicit biases."8
• Adolescences, when looking at African American faces, show higher levels of activity in the

amygdala - the area of the brain known for its fight-flight reactione

Why is it important to discuss prejudice, bias and race in school?
• Increase acaderic achievement and well being by valuing diversity.'
• if bias is not interrupted, students believe it is accepted.*
* Harmless objects may be mistaken for weapons.*

Research proven ways to reduce prejudice and bias:
• Real conversations about race with students make a differenco."

• Emphasize similarities across race and differences within race.?
• Show interracial interactions with books. 13

• Showing images of people that run counter to stereotypes."*

• It's important for students to see others being an ally and to experience for themselves. '

• By age 8 - 9, children can help peers reduce prejudice.

• Intergroup contact generally reduces intergroup prejudice."

• Develop positive self-worth to reduce biases and to help handie discrimination. 1 8 , 1 9 . 2 0

• Key developmental skills for reducing prejudice: 21
• Seeing beyond external differences. Realizing that although things may appear different

they can be similar.

• Have the ability to see that someone could be a member of many different groups at the
s a m e time.

• Understanding that other people can have different and equally valid perspectives.

Develop empathy-

www.welcomingschools.org



KEY INSIGHTS FROM THE RESEARCH ON
REDUCING PREJUDICE AND BIAS IN CHILDREN (WITH DETAIL)

When does stereotyping and prejudice start?
Babies notice race as early as 3 - 6 months: Infants living in a homogeneous neighborhood show
preferences to faces from their own racial group while infants in heterogeneous environments do
n o t .   2 2
Children start to apply stereotypes at a very young age: Between the ages of 3 and 5, children
begin to categorize people by race and express bias based on race ?3
Even preschoolers use racist language intentionally: Children as young as preschool are able to
use racist language to create social hierarchies, evoke emotional reactions by victims, and produce
harmful results.*4

Elementary school students understand that stereotypes lead to discrimination: By age 7.
about 30% of children understand that stereotypes can lead to discrimination. By age 10, this figure
rises to 90%, 23
Everyone is susceptible to implicit blases: Most Americans, regardless of raca, display an implicit
(or unconscious) pro-White/anti-Black bias. By 6 years, children demonstrate implicit biases about

race.?7

Adolescences, when looking at African American faces, show higher levels of activity in the
area of the brain known for its fight-flight reactions: By age 14 both African American (AA) and
European American (EA) children show heightened amygdala activity (a subconscious emotional
response) when viewing AA faces relative to EA faces. This difference is not present in earlier
childhood. And responses to EA faces remained stable across the ages studied (ages 4 - 16
years. jas

Why is it important to discuss prejudice, blas and race in school?
Increase academic achievement and well being by valuing diversity: The perception of the value
and emphasis on cultural diversity in the school seiting, multiculturalism, is associated with more
positive outcomes such as better academic achievement and psychosocial well being.29
If bias is not interrupted, students believe it is accepted: If name-calling or other discrimination
happens at school and goes either unnoticed or is not discussed by adults, students infer that the
behavior is widely accepted. 30
Harmiess objects may be mistaken for weapons: Based on a number of studies, people are more
likely to mistake harmless objects for weapons when held by or in the presence of Black people
relative to White people and in the presence of men relative to women.*

Research proven ways to reduce prejudice and bias:
Real conversations with students make a difference: Age-appropriate conversation about race.
racial differences, and even racial inequity and racism are associated with lower levels of bias in
young children."
Emphasize similarities across race and differences within race: When discussing race, it is
important to emphasize the similarities across race and the differences within a race, as these are
harder for children to see who tend to focus on more noticeable differences. 19

w w w. w e r c o m i n g s c h o o l s . o rg



Show interracial interactions with books: Books that portray interaction between children who are
similar to the audience and children of different races or cultures have more impact on attitudinal

changes than books that only portray people of other races and cultures.**
Showing images of people that run counter to stereotypes: Exposing students to counter
stereotypic individuals builds new associations in people's minds - for example male nurses, black
inventors, or gay heroes.30

It's important to see others and to experience being an ally: Providing examples of allies working
to end bias based on race shows models of effective action and can alleviate feelings of guilt. *e
By age 8-9 children can heip peers reduce prejudice: Caucasian third and fourth graders with
lower levels of prejudice who discussed their racial attitudes with peers who had higher levels of
prejudice peer were able to lower their peer's prejudica.*
Intergroup contact generally reduces intergroup prejudice: Children from racially mixed schools
are less likely to develop race-related favorable in-group biases and negative out-group biases.
Some key conditions are important for positive effects of intergroup contact, including individuals
sharing equal status and common goals, a cooperative rather than competitive environment, and the
presence of support from authority figures.
Develop Positive Self-Worth:

• When someone's own self-worth is affirmed, they are less likely to judge others negatively
based on race or ethnicity.**

• Middle-school students with a stronger racial identity report less stress related to racial
dally hassles.

• A positive ethnic identity helps promote educational success in the face of perceived
discrimination.12

Key Developmental Skills for Reducing Prejudice: *
• Seeing beyond external differences / Realizing that although things may appear

different they can be similar. For example understanding that a tall, thin glass of water
could have the same amount of water as a short, wide glass.

• Have the ability to see that someone could be a member of many different groups at
the same time. For example, a child could be a girt, a Latina, a student, and an athlete.

• Understanding that other people can have different and equally valld perspectives.
For example, some kids like recess because they can run around while others like recess
because they can hangout and talk with friends.
Develop Empathy: Learning to perceive and share the emotions of another person.

www.wetcomingschoo l s .o rg



References for Key Insights from the Research on Reducing Prejudice and Bias in Children
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1 0 . 11 7 7 / 0 1 4 6 1 6 7 2 11 4 2 6 7 2 8

* Kirwan Institute For The Study Of Race And Ethnicity, State of The Sciance: Implicit Bias Review: 2014.
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What Is Ableism? How To Identify and
Challenge It
July 18, 2023

What is ableism? And how can we discuss it with our children in productive ways? Ableism, the
discrimination or prejudice against individuals with disabilities, pervades our society subtly and

overtly. Believe it or not, it's all around us. And as a non-disabled person, I didn't start to notice
how social structures can create barriers for individuals with disabilities until adulthood. But I
don't want my children to wait until adulthood to leam about ableism. I want my children to be
aware of this issue so we take time to notice, name it, and move to action. Keep reading if
you're interested in developing the skill set to notice, identify, and dismantle structural ableism
as a family.

Understanding Disability
According to the CDC, 25% of adults in the United States, or 61 million people, have a
disability that makes it difficult to participate in everyday activities. This includes disabilities that
affect mobility, vision, hearing, cognition, and independent living. As people age, the risk of
developing a mobility disability increases.

About 40% of adults age 65 and older have a mobility disability.

As a parent, it is important that I help my children understand that disability can be visible, non-
visible, or undiagnosed, that it happens on a spectrum, and that it can change over time. A
disability could refer to a person's physical, cognitive, intellectual, psychiatric, sensory, or
emotional state.

People with disabilities experience discrimination on a macro and micro level. The macro level
focuses on accessibility and inclusivity (lack of elevators, lack of accessible parking spots, or
broken infrastructure). Whereas the micro level focuses on personal treatment, including the
attitude, language, and verbal harassment ("crazy," "stupid," "dumb," "slow") a disabled
person experiences. This blog post will focus on the former, but be on the lookout for a follow-
up biog post focused on the latter. As we leam, we can hold each person in our family
accountable.



What Is Ableism?

Ableism is discrimination that targets people with disabilities. It is based on the assumption
that typical abilities are superior and that people with disabilities are inferior. Ableism can take
many forms, including:

Stereotypes and Assumptions

People with disabilities are often stereotyped as helpless, dependent, or incapable. They may
be considered less intelligent, less capable of work, or less worthy of respect.

Physical Barriers

Buildings, transportation, and other public spaces may not be accessible to people with
disabilities. This can make it difficult for them to participate in everyday activities and access
services:

Attitudes and Behaviors

People with disabilities may be treated differently than others and may be subjected to
discrimination and harassment. They may also be denied opportunities because of their
disability.

Ableism has a significant impact on people's lives. It can limit their opportunities, restrict their
access to services, and make it difficult for them to participate in society fully. It can also lead to
feelings of isolation, shame, and depression. You can do many things to help mitigate this
societal oppression.

How We Can Challenge Ableism Together
Keep in mind the following ways that we can challenge ableism, together:

Challenge Stereotypes and Assumptions

It is important to challenge stereotypes and assumptions about people with disabilities. We
must recognize that people with disabilities are just as diverse as any other population group.

Make Public Spaces Accessible

Buildings, transportation, and other public spaces should be accessible to people with
disabilities. This can be done by making buildings wheelchair-accessible, providing accessible
transportation, and making sure that information is available in accessible formats.



Change Attitudes and Behaviors

People with disabilities should be treated with the same respect and dignity as anyone else.
This means we check our assumptions, attitude, language, and entitlement. We do not ask
strangers about their impairment or disability. We do not park in accessible parking spots, even
if we're going to be quick. We do not doubt a person's disability, even when it's a non-
apparent disability. We need to challenge discrimination and harassment against people with
disabilities.

Challenging ableism is an important step toward creating a more inclusive and accessible
society. By working together, we can make sure that people with disabilities have the same
opportunities as everyone else. Keep reading for ideas on how to discuss ableism with your
children and how to dismantle ableism as a family.

Dive Deeper: Ableism In Everyday Activities
Affiliate Disclosure: I only recommend products I would use myself, and all opinions expressed
here are my own. I am an affiliate of Bookshop.org and Amazon. I will ear a commission if you
click through and purchase Bookshop.org or Amazon.

In the following passages, I delve deeper into structures in our society that uphold ableism in
subtle and overt ways. While the examples are interwoven with my family's anecdotal
experience, I hope that you notice how ableism is pervasive in all parts of our society, often
going unnoticed by able-bodied people going through their days.

My wish is to help you notice the injustices happening around you, and empower you to create
lasting change in your community to help battle ableism in your settings.

Here's how you can start to identify and challenge ableism with children:

1. In Our Neighborhood

As a family, we often walk to new parts of our neighborhood to walk our dog, Butter, or to get
a cup of coffee. When I stumble upon a broken sidewalk, I pause, notice it, and share the
impact with my children.

• "Look at this sidewalk. I wonder how this happened?"
• "While we can simply step over the crack, who might not be able to do so? Who might

have to go into the street to get around?"
• "Sidewalks make neighborhoods safe. But what happens if we have to use the street?

Who does that harm, and how?
• "Who can we tell? How can we advocate for change?"



My children have built the muscle to quickly identify the impacts of broken sidewalks,
unmarked crosswalks, faulty crosswalk lights, and the lack of stopped-controlled intersections. If
it's a high-traffic area, we use our local 311 to call and report these dangers. This is only one
example of using our non-disabled immunity to make our neighborhoods more accessible and
safe.

Take a moment to think of other obstacles that able-bodied people don't think twice about as
they navigate daily life. In cities like Denver, Colorado, where Lime and Lyft scooters litter the
sidewalk, often blocking pathways, how might that impact someone who uses a wheelchair?
Keeping your eyes peeled for daily injustices such as these can help you to become more
aware of ableism in everyday life, and inspire you to do something about it.

2. During Playtime

We love playing with Magnatiles and Legos in our home. Sometimes our children already know
what they'd like to build, like the Spiderverse or a WWE arena. Other times we come up with
an idea together. No matter what, I casually ask them questions to encourage their inclusivity
skills:

• "Where could we put the ramps for people who use wheelchairs?"
• "Can I put the elevator here?"
• "Let's make this hallway wide enough for everyone to move through it. Can it be this

wide?™
• "Will we have a parking lot? How many accessible parking spaces should we build? Can

we have golf carts to bring people to the door?"
• "Oh, we need a bathroom for service animals. What about over here?"

The more casual, the better. Soon your children will be building structures that are more
inclusive and accessible.

I love incorporating a "people basket" with all kinds of people into playtime. We're enjoying
this set and this set of figurines. I throw them all in a basket and allow my children to use them
as they wish.

3. At The Playground

When my son Cobe and I started homeschooling, we enjoyed exploring parks around the city.
One day, we stumbled upon a community center offering various services, including an indoor
basketball court, and outside playground. As we entered the gym, we noticed no one else was
there, so Cobe began playing basketball. Shortly after, an employee approached us and
inquired if we had any disabilities. I was puzzled; no one had ever asked me before. The

employee informed us that the gym was reserved for disabled individuals, but we could use the



inclusive playground outside. Cobe was disappointed, and I felt embarrassed. Maybe even a
little excluded.

Quickly, I realized that my initial feelings of defensiveness and entitlement were the problem,
not the multicenter. Instead, I concentrated on the situation as I gathered our things.

By having a conversation with Cobe, I helped myself unpack my privilege.

• *I wonder, how many gyms are designed for our abilities? And how many were made
for people with disabilities." I recalled how many indoor gyms we've tried as he thought
about this.

• "Do you realize we've never had to call to ask if they have what we need to play and
work? But some neighbors have to call to ask if they have ramps, accessible showers,
benches, and equipment. What's that called?"

On our way to the playground, we talked about our ableism and entitlement and how it
contributes to the discrimination that disabled people face. We also discussed the importance
of affinity spaces and why they should not be available to everyone.

Affinity spaces are places where people gather because of a shared interest, identity, or
passion.

Affinity play spaces are crucial for children's socialization, development, and learning. It's
important to have inclusive spaces available for all children and affinity spaces available for
disabled children.

4. In The Media

Our children are constantly consuming some types of media. Whether on their phone, tablet,
school laptop, or a good old fashion book, they're receiving messages, but how accurate and

honest are those messages?

My family and I often discuss a topic called "inspiration porn." Stella Young, a disability rights
activist, coined this term to describe a type of media portrayal of disabled people.

Inspiration porn is a commonly witnessed phenomenon on social media, where people with
disabilities are portrayed as extraordinary individuals for accomplishing ordinary tasks. This
portrayal fails to recognize their individuality, diversity, and the full range of their capabilities
beyond their disability. Hence, it reduces individuals with disabilities to mere objects of
inspiration for non-disabled people. The primary purpose of inspiration porn is to make non-
disabled viewers feel uplifted and inspired, but it doesn't consider the feelings and experiences
of disabled individuals.



If you're curious, please watch Stella Young's TED Talk from 2014 together as a family. It's a
great way to explore this topic further.

In my book, Raising Antiracist Children: A Practical Parenting Guide, I provide a checklist for
identifying inspiration porn with children.

Working Together Against Ableism
Thank you for taking the time to understand ableism better to teach your children about it and

fight against it to create a more inclusive world. I hope you leave this article with at least one
piece of information you did not have before and a new perspective on approaching the
subject with your children. Stay tuned for more content and resources around ableism coming
up, including ableist language to avoid and their alternatives.

If you enjoyed this article, consider buying me a cup of coffee. I'm Britt, a Black bi-racial
momma, author, and anti-bias facilitator, who provides free resources to families on subjects
ranging from ableism to antiracism.


